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I ntroduction

"Freedom and ldentity," a five-week unit of instruction for ninth grade Language Arts
students, is centered around the study of N ght, Hol ocaust survivor Elie Wesel's account
of his experiences in Nazi concentration canps. Wesel was fourteen years old when his
famly was deported fromtheir honme in Transylvania, and we feel that the cl oseness in

age between the students and the central figure of the book will help the adol escents to
relate to his experiences. N ght is a conpact yet harrowing narrative that not only
serves to bring to life students' historical know edge (they study World War Il and the

Hol ocaust in ninth grade social studies), but also opens the door to exploration of
uni versal themes and questions, including freedom oppression, and what happens to a
person's identity in the face of dehumani zati on

In light of this, we have chosen an inquiry-based approach to the unit - one that
requi res students to pose questions of thenselves and their assunptions as they engage
with a variety of texts chosen for their attention to our central themes. Students are
encouraged to draw upon their individual strengths and know edge in constructing their
very personal responses to these questions. Qur approach to literacy is w de and open -
students are not only called upon to confront textual representations of dehunani zation
in many traditional "school" forns, but are al so expected to bring their out-of-school
literacies to bear on their |earning.
One may criticize the unit for a lack of explicit focus on literary el enents or gramar
skills. However, we believe our onission of explicit attention to these el enents
represents a much needed expansi on of what counts as a successful literacy act in the
| anguage arts classroomand, given tinme constraints, is inportant for the establishnent
of an inquiry classroom context where questioning and col |l aboration are val ued over
solitary pursuits for right and wong answers. |In addition, one could easily nodify the
unit to include attention to specific literary elenents or grammar. For exanple, an
expl oration of the narrative as a genre would fit nicely in the unit or the teacher could
select a few grammar skills to focus on in relation to student weaknesses that arise
during the unit. Gammar mini |essons could be incorporated at the begi nning of each
cl ass.
Most inportantly, our goal with this unit is to provide opportunities for students to
"read" their world from new perspectives and to see the connectedness anong people's
experiences of oppression - in other words, to | earn about the Hol ocaust not as an
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isolated atrocity, but as an exanple of a pattern in our history in which we nust see our
own condition and from which we nust draw our own concl usi ons about our responsibilities
and behavi or.
Cont ext

The ninth grade students for whomthis unit was designed are thirteen- to
fifteen-year-old nenbers of a suburban conmunity just to the Northeast of Atlanta,
Georgia. They attend a |large public high school, the population of which is primarily
m ddl e- to upper-niddle class. A large nunber of the students' parents commute to the
city to work, although nmany others are enployed in the | ocal conmunity. The raci al
nmake-up of the school is primarily white, although there is sonme diversity. African
American students make up about ten percent of the student body, the Hi spanic comunity
is well-represented, and students from Sout heast Asia (especially Korea and Vi etnan)
constitute a sizeable mnority. In ternms of religion, Christianity predictably
dom nates, and the school has even faced some trouble recently because of conplaints
about mnistering going on during school hours and on school grounds. The Jew sh
community is virtually invisible, and students of other religions are not represented by
on- canpus cl ubs conparable to the Fellowship of Christian Athletes - a group with a |arge
nmenber shi p and noticeabl e presence.

Communi ty nenbers here tend to be rather conservative, and although the
adm ni stration pays nominal attention to elininating prejudice and discrimnation,
honophobi c, sexist, and racist coments are wi dely overheard and general ly accepted.
Gender roles seemfirmy entrenched and, in terns of extracurricular focus, nale athletic
teans rule. On the other hand, the school has had nmuch recent success in nusical and
dramatic conpetitions, so there exists a growi ng undercurrent of enphasis on the arts.
Wthin this county, there is much enphasis on standards for student achi evenent and
teacher accountability. The district as a whole is notorious for its enphasis on
standardi zed testing as well as its rigid academ ¢ tracking system Overall, these
students are econonically and socially privileged, and the majority will pursue sonme form
of post-secondary education. Those who graduate with a "technical" diploma (a mnority
of the student body) will be required by the state of Georgia to fulfill additiona
requi rements before attending a college or university. The following curricular unit is
i ntended for use with ninth grade students in all tracks, because we believe that not
only its focus (themes including identity, freedom and their |oss through oppression),

but al so the collaborative and inquiry-based nmethods of instruction used, will be
relevant to all ninth grade students and will encourage thought about universal issues
and concerns.

Rat i onal e

This unit evolved in part out of our theory-based belief in the inportance of
incorporating nmultiple literacies into the classroom The activities included have been
desi gned to bl end students' out-of-school know edge into the work they do in the

cl assroom Research on the literate practices of students has concl uded that students
have rich and varied encounters with texts outside of the classroom but these practices
are rarely incorporated into their acadenic pursuits (Hull & Schultz, 2002).

Qut -of -school literacy can be used to enhance the | earning students do in the classroom
Hul I & Schultz (2002) found that "teachers can successfully engage students in high

| evel s of reasoning about literary texts by drawing on their tacit know edge about

cul tural forns out of school" (p. 35). The projects students will conplete during this
unit will allowthemto link their personal lives with their acadenm c pursuits in a
nunber of ways.

One of the activities students will be required to conplete, entitled
"Researching Slave Narratives", will allow themto use resources fromtheir hone

literacies to represent the experiences of slaves. They can create graffiti, plays,
songs, or any other nediumto interpret the slave narratives they read. By opening up
the requirenents, this assignnment creates an environnment where we, as teachers, are
"continually alert to the ways in which children thenselves bring their outside worlds
into the classroomthrough their witing and the oral performances that encircle literacy
events" (Hull & Schultz, 2002, p. 35).

Anot her assignnment, "Act Like A Man, Be Ladylike," requires students to think
about how gender stereotypes are played out in their lives. It "engage[s] students in
hi gh |l evel s of reasoning about literary texts by drawing on their tacit know edge about
cultural forns out of school" (Hull & Schultz, 2002, p. 35). For this assignnent,
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students create a skit that represents an encounter where gender stereotyping occurs. In
order to conplete the task, students nust draw on their |ived experiences. They are not
required to wite in "standard" English and, hopefully, will represent a variety of

cultures and the different ways gender issues energe.
Anot her project where students explore the inprisonnent of Japanese Americans in

i nternment canps during World War Il requires students to conplete a webquest. This
project allows themto spend tinme on the Internet - a huge part of many students' out-of-
school literate lives - discussing and researching. By accessing a nmedium preferred by

many students, the webquest condones the use of this hone literacy in academnmi c pursuits.
In order to encourage students to think about the |oss of faith, a major thene in

Ni ght, students will discuss and wite about what role faith plays in their own |ives.

For their final project students will represent oppression in some form They m ght

interview a friend or relative or research an individual or group of people. By

requiring students to extend their |earning about the | oss of freedom by novi ng beyond

the school, we hope to bring the community into our classroom Hull & Schultz (2002)

wite, "funds of know edge can be used to bridge communities to classroons by

acknow edgi ng the expertise of parents and comunity nenbers" (p. 34).

The out-of-school literate practices of students are an inportant resource to the
English teacher. |In order to nmake school relevant to children, the acadeni c nmust connect
with their personal lives, and literacy is the place to do it in the English classroom

The projects in this unit allow students to bring their experiences and know edge to the
tabl e, and co-investigate with the teacher how the | oss of freedom i npacts peopl es'

lives.

As teachers conpiling a unit based on identity, using diverse authors and works is
necessary for all students to feel that the material is relevant. When discussing the

| oss of identity or dehumani zation of individuals or groups of people, it is inportant to
i ncorporate material that transcends different cultures. |In addition to culturally

rel evant material, proper instruction and activities are necessary for a successful

nmul ticultural classroom Ladson-Billings (1994) suggests that culturally rel evant
teachers "encourage a 'comunity of learners' and . . . encourage students to learn

col l aboratively. Students are expected to teach each other and be responsible for each
other" (p. 55). Qur curriculumencourages this through nmultiple group activities and
projects. As nentioned above, for instance, students nust share, research, and conpile
slave narratives for a class presentation. This allows themto build froma foundation
of know edge or preconceptions concerning slavery, and expand this know edge through
research and sharing. Many group di scussions or activities concerning the Hol ocaust,
rape, |ynching, and Japanese internments canps are al so i nportant aspects of the identity
unit. These readings cross cultures and provide opportunities for students to share
their ideas, thoughts, and feelings concerning these subjects.

Too often, the curriculumconsists of the dom nant white culture with aspects of
mnority cultures sparsely dispersed and overshadowed. There is a conflict between unity
and diversity. The main readings in our identity unit address mnority religious and
et hni ¢ groups. Through discussing the historical repression of diversity, hopefully
students can learn to enbrace differences and understand the struggles these groups faced
(and are currently facing). Ladson-Billings (1994) advocates a pedagogy that is built
fromthe cultural know edge students bring to the classroom "Even with the clanor for
nore critical thinking, nmenory continues to be the nost rewarded skill in the nation's
classroons. But culturally relevant teaching attenpts to help students understand and
participate in know edge-building" (p. 81). She rejects the idea of a "teacher-proof
curriculum which consists of a prepackaged and predeterm ned curriculumthat does not
take into account the needs of individual students and cul tures.

The goal of multicultural education is to validate the beliefs and |iteracies of
all cultures allow ng students to share their own personal experiences. It is inportant
to use various cultural works in the unit to allow the reader "to make sense of the book
by connecting his or her own rel evant experience to the book's topic. W want the
children to nove fromtheir life experience to the text" (Ballenger, 1999, p. 52).
Freedom and identity are universal needs that have affected various groups of people
differently. This unit encourages people to draw fromtheir personal experiences to
understand the struggles the readi ngs exenplify.

Rat her than encouraging conformty, our unit allows for the exploration of the
i ndividual and the religious, social, and ethnic characteristics that enconpass one's
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identity. "Thus we take fromthese books information and attitudes that speak to our
| arger concerns, to the conversations we are having with ourselves and with others on
topics of inportance to us" (Ballenger, 1999, p.74). The struggle for freedom and
identity has plagued nany people, so the majority of the students should be able to
under st and aspects of all of the readings. Exploring nmulticultural literature allows for
a critical pedagogy that is relevant to everyone. This unit encourages all students to
share any know edge or ideas they have and to correlate with each other through group
activities for collective |earning.
Wthin this collaborative context, we have hoped to enul ate the inquiry-based approach
advocat ed by Beach & Myers (2001). Instead of the nore traditional literary analysis
nmet hod, the students will imrerse thenselves in the experiences of victins of Japanese
Internment, slavery, and the Hol ocaust. 1In a sense, they will experience the tragedies
along with the victins we discuss; the experiences will not seem so foreign, because
students will be asked daily to reflect on their own freedons, identities, and soci al
wor | ds.

The various in- and out-of-class activities will offer students the opportunity
to identify with these victins in history and their struggles, with a special focus on
the victins of the Hol ocaust. The activities involve students making connections from

Night to their own lives, allowing themto answer that inevitable question - "Wat does
this have to do with us?" - on their own. They will be asked to contenpl ate questions

that have no predeterm ned answers. Because the activities - especially the journals -
are reflective, no two students will have identical experiences.

Many of the journal topics ask questions, such as: "How is your identity
repressed by parents' and school's rules?" Discussion of such questions connects
students' lived social worlds with Elie Wesel's, whose identity was all but destroyed by
hi s experiences in the concentration canps. The journal topics ask students to consider
the effects that the total |oss of freedomwould have on a person's identity; the goal of
such reflection is ultimately that students could nore fully understand the plight of
Hol ocaust victins. This deep understanding is an integral objective in inquiry-based
education. Free-witing in the journals will also allow students' ideas to flow nore
spont aneously, hopefully eliciting a nore "real" response by elimnating worries about
delivering a specific, teacher-nandated response.

Again, the fact that Elie Wesel was fourteen at the time of his internnent in
the concentration canps will allow students to conmi serate even nore with the hardships
and tragedies that he endures. The 9th grade students will be better able to put
thensel ves in his shoes and i magi ne what he is going through. As Beach & Myers (2001)
put it: "Exam ning peer worlds in terms of the historical evolution of adol escence by
studyi ng portrayal s of adolescents in literature or nedia fromdifferent historica
periods offers further neans of contextualizing" (p. 111).

The many opportunities for collaborative group work will afford students the
opportunity to learn together. These |ess conventional interactions will create a nore
practice-oriented cl assroom where the teacher does not solely control classroomactivity.
The final project-a |ist of various multi-media projects fromwhich the students can
choose-wi || encourage exploration of issues through many fornms of representation
I n-depth projects such as a web page or dranmatic skit nore closely resenble the
i nqui ry-based activities that "are driven by purpose or notive...designed to achi eve sone
out come" (Beach & Myers, 2001, p. 58). More traditional assignnents such as a test or an
essay very often educe predictabl e, unimginative answers-those which students think

woul d nost pl ease the teacher. The multi-media final project will serve to solidify
students' know edge and ideas, rather than allowing themto nenorize and then spit back
information on a test-information they will nost likely forget as quickly as they

menorized it.
Qur unit challenges students to explore questions and issues on their own; rather

than listening to the teacher's lectures, they will be able to formtheir own opinions
and know edge of the subject natter. Like in the social worlds approach, the students
will becone nore aware of these events in history through their own exploration of them

A sustained exploration of identity as it relates to individual freedom and oppression
through the loss of this freedomreflects Howard Gardner's (1999) call for students to
gai n experience in understandi ng how disciplinarians approach questions (p. 219). By
presenting a thematic unit, we hope to provide students with an experience that trains
themin disciplinary thinking. The activities in the unit call on students to be
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sumari zers, questioners, reporters, and co-constructors of know edge. |n effect,
students fulfill multiple roles during the unit. Gardner's (1999) assessnent of the
future job narket - "To be attractive to enployers, an individual nust be highly

literate, flexible, capable of trouble-shooting and problem finding, and, not
incidentally, able to shift roles or even vocations should his current position becone
out noded" (p.43) - denpbnstrates the inportance of such an experience. Nanely, it equips
students with the tools to succeed in the future job market.

In addition, a focus on identity and freedomnirrors Gardner's (1999) enphasis on val ui ng
guestions. Daily discussions are franmed around | eadi ng questions, witten journa
assignnents are often responses to questions, and we believe nany of the answers to these
guestions nay include the production of new questions for students. Again, students gain
experience in constructing know edge within an inquiry context that treats know edge as
fluid rather than as a decontextualized nmenorization of static facts.

The unit al so provides students with an opportunity to bring their own interests and
talents into the classroom Gardner (1999) acknow edges the inportance of society's
answers to difficult questions but places enphasis on an individual's personal questions
and answers. The presence of choice regarding representation in the final assignnment and
the fact that students formtheir own conclusions concerning the relationship between
freedomand identity reflects Gardner's (1999) assertion that, "There is no need for al
students to begin or end with the sane representation as do others; at a premum rather,
is an increasingly rich representation that is neaningful to each student and can be
comuni cated to others" (p. 208). In addition, then, to the personal solutions and
avenues students devel op, the unit enphasis on students' responding through a variety of
representations provides the opportunity for multiple intelligences to surface. As a
result, we believe the activities included in the unit represent an education that,
"take(s) into account the differences anmong ninds... that can reach the infinite variety
of students" (Gardner, 1999, p. 186).
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Daily Lesson Pl ans

Week One

Monday

5m At t endance, cl ass busi ness

10m Students will conplete Freedom Opi nionaire (see page 17) individually

30m Whol e cl ass di scussion of opinionaire

5m pass out journal assignnent (page 18) and go over directions

Tuesday

5m At t endance, cl ass busi ness

10m Lecture about slave narratives focusing on the inportance of slave narratives

both as valid accounts of history and as autobi ographical struggles for identity and
humani ty.

10m Hand out lyrics and listen to "Follow The Drinking Gourd" and "Freedom' and
di scuss how t hese songs express a desire for freedom
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15m Compl et e: Thi nki ng About Freedom (see page 21) in small groups

10m Whol e cl ass di scussion sharing answers to Thi nki ng About Freedom assi gnnent
Wednesday

5m At t endance, cl ass busi ness

10m Journal: Describe a tinme when your freedomwas taken away fromyou. Have you

ever been grounded or told you could not do sonething that you wanted to do? What was
your response?

35m Students will conplete the activity, Researching Slave Narratives, (see page 22)
in the conputer lab in small groups

Thur sday

5m At t endance, cl ass busi ness

45n Students will work in small groups on the project Interpreting Slave Narratives
(page 23)

Fri day

5m At t endance, cl ass busi ness

20m Students will work in snmall groups to finish projects

25m Groups will present their work to the class

Week Two

Monday

5m At t endance, cl ass busi ness

45m Group presentations

Tuesday

5m At t endance, cl ass busi ness

10m Journal : How woul d you define stereotype? Wat are sone typical exanples?
15m Whol e cl ass di scussi on about stereotypes based on responses to journal.

20m Smal | groups work on "Act Like A Man" and "Be Ladylike" Skits (page 24)
Wednesday

5m At t endance, cl ass busi ness

20m Smal | groups finish skits

25m Groups present skits

Thur sday

5m At t endance, cl ass busi ness

15m Read "Your Life As a Grl," Curtis Sittenfeld

20m Smal | groups will work on Gender and Freedom handout (page 25)

10m Each group will share their responses with the class

Fri day

5m At t endance, cl ass busi ness

10m Read "The Massacre of The Jews"

15m Whol e cl ass di scussion of "The Massacre of The Jew' (see discussion questions on
page 26)

5m Handout the novel N ght and assign the foreword and chapters one and two for
homewor k

15m Students will begin reading silently in class

Week Three

Monday

5m At t endance, cl ass busi ness

35m Go to the conputer |ab and conpl ete the webquest: Japanese Internnent Canps at:
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8m Students will conplete the journal topic: "How would you define freedon"
Tuesday
5m At t endance, cl ass busi ness
5m Pass out poens Renenbering Manzanar and Japanese |nternnent Canp
by lan M and read al oud
23m Pass out handout "lInstructions to all persons of Japanese Ancestry," have
students do activity (see page 28)
10m Assign journal topic: "How would giving up all of your material possessions

change your views on what is inportant in |ife?"

Wednesday

5m At t endance, cl ass busi ness

30m Whol e cl ass di scussi on about chapters 1 and 2 (see discussion questions on page
29)

15m Assign Ch. 3 and begin reading it al oud

Thur sday

5m At t endance, cl ass busi ness

20m Faith activity (page 31)

25m Begi n readi ng and discussing Ch. 4 as a whol e class (discussion questions on page
32)

Fri day

3m At t endance, cl ass busi ness

10m Fi ni sh readi ng and di scussion Ch. 4

15m Read a few accounts of lynching to the class fromlda B. Wlls On Lynchings, and
Lewis Allan's poem Strange Fruit.

5m Play the song version of Strange Fruit by Billie Holiday.

20m Lynchi ng Di scussion (discussion questions on page 33)

2m Assign Ch. 5 for honmework

Week Four

Monday

3m At t endance, cl ass busi ness

45m Sl ugs and Royals activity (see page 35)

2m Assign Ch. 6 for honmework

Tuesday

5m At t endance, cl ass busi ness

15m Quiz Ch. 1-5 (page 34)

10m Journal: What is sonmething you have sacrificed to hel p soneone el se? Describe
the situation and your feelings.

20m Whol e cl ass discussion of Ch. 6 (discussion questions pg. 36)

Wednesday

5m At t endance, cl ass busi ness

10m Jour nal :

Mal col m X, Mal col m X Speaks, 1965

"Self-reliance is the only road to true freedom and being one's own person is its
ultimate reward."

Expl ain the positive aspects of this quote. Then analyze how self-reliance |leads to
corruption and dehumani zation in chapter seven

15m Di scuss responses to journa
20m Read and discuss Ch. 7 in class (Discussion questions on pg. 37)
Thur sday
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5m At t endance, cl ass busi ness

20m Read Ch. 8 and 9 aloud as a cl ass

25m Poetry and Connections Activity-Levi (page 38)
Fri day

5m At t endance, cl ass busi ness

20m Qui z Ch. 6-9 (page 40)

15m Fi ni sh Poetry and Connections Activity

5m Pass out final assessnent (page 42) and explain
Week Five

Monday

5m At t endance, cl ass busi ness

45m Poetry and Connections Activity-D ckinson (page 41)
Tuesday

5m At t endance, cl ass busi ness

45m work on final project

Wednesday

5m At t endance, cl ass busi ness

45m Work on final project

Thur sday

5m At t endance, cl ass busi ness

45m Present projects

Fri day

5m At t endance, cl ass business, turn in journal
45m Present projects

Freedom and ldentity

For each of the followi ng statements, circle strongly agree, agree, disagree, or strongly
di sagree. Be able to defend your answers with |ogic or personal exanple.

1. Everyone in America has the same anount of freedom regardl ess of race, gender, or
financial status.

Strongly Agree Agr ee Di sagree Strongly Disagree
2. Racismno |longer exists in Anerica.
Strongly Agree Agr ee Di sagree Strongly Disagree
3. Students who can legally buy cigarettes should be allowed to bring themto school
Strongly Agree Agr ee Di sagree Strongly Disagree
4. Students should be allowed to | eave school during |unch
Strongly Agree Agr ee Di sagree Strongly Disagree
5. The governnment should watch people who are fromthe same country as a terrorist.
Strongly Agree Agr ee Di sagree Strongly Disagree

6. Sonme slaves were better off before they were freed because their masters treated them
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Strongly Agree Agr ee Di sagree Strongly Disagree
7. People who do not worship God are not good citizens.
Strongly Agree Agr ee Di sagree Strongly Disagree

8. A girl cannot be raped by her boyfriend.

Strongly Agree Agr ee Di sagree Strongly Disagree
9. | would rather die a horrible death than be at the nmercy of ny enem es.
Strongly Agree Agr ee Di sagree Strongly Disagree
10. | would risk death to protect soneone | |ove

Strongly Agree Agr ee Di sagree Strongly Disagree

Jour nal assignnent for N ght

During this unit you will conplete a journal in response to the issues we discuss
in class. You will conplete five journals in class and ten for homework. Your journal is
due on the last day of class. You may choose any ten of the follow ng topics:
Topi cs:

--How woul d giving up all of your material possessions change your views on what is
important in Iife? How would your priorities change?

-- What aspect of Japanese Internnent did you find nost disturbing fromtoday's
Webquest ? Why?

--What are sonme of the ways in which your identity is repressed on a daily basis? Think
about school rules, parents' rules, etc. How does this repression make you feel ?

--How can a person's race put themat a disadvantage in today's world? Wat are sone
exanpl es of these di sadvantages you see on the news or around the comunity?

--Do you think the Hol ocaust coul d ever happen again, for either the Jews or another
group of people? Wy or why not?

--How do you envision prison? |nmagine being there even though you did not comit a
crinme.

--What has been your greatest life challenge? Wre you able to overcone this chall enge
and what did you have to do?

--What is your definition of identity? Describe what you consider are the factors that
nmake up your identity.

--What is sonething you have sacrificed to help soneone el se? Describe the situation and
your feelings.

--Do you have nore freedomor |less freedomthan your parents had at your age?

--How is your freedomlimted at school? Do you think this practice is justified? Wy or
why not ?
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--How woul d you define freedon?
--Does anyone el se control you? In what way?
--How much freedom shoul d peopl e have?

--Conpare the inmages in Prino Levi's poem "Buna" to Wesel's inpressions of the sane
canp.

--Prinmo Levi was ol der than Wesel when he was sent to the concentration canp. Conparing
his poetry to Night, do you think this difference in age nade a difference in their
perceptions/ menories? Wy or why not?

--Apply Emily Dickinson's poem"Crunbling is not an Instant's Act" to the process Elie
W esel goes through. How does his faith in God "crunmble?" His faith in humanity? His
faith in hinself and his ability to withstand the dehumani zati on?

--In "Short Black Hair," the author nuses on what he knows of a particular aunt who died
in a concentration canp. Choose a relative that you know about but never net and wite
an entry in this style. Wat do you know? Wat do you wonder about? How m ght you
honor this person? (You nay choose to wite about a deceased fanmpbus person instead).

--ldentify two nonments in Night that were pivotal in Elie' s progression fromthe boy he
was at the beginning to the "corpse" he sees staring back fromthe nmirror at the end.
Why did you choose these?

--How does what you are wearing right now reflect who you are as a person? |If you could
wear anthing to school you wanted to, what would you wear?

--Describe a tinme when your freedomwas taken away fromyou. Have you ever been
grounded, told you could not do sonething that you wanted to do? Wat was your response?
--A coupl e of quotes:

"Peopl e denand freedom of speech as a conpensation for the freedom of thought which they
sel dom use. "

Soren Ki erkegaard

"You can't separate peace from freedom because no one can be at peace unless he has his
freedom"

Mal col m X, Mal col m X Speaks, 1965

"Self-reliance is the only road to true freedom and being one's own person is its
ultimate reward. "

Patricia Sanpson

--How i nmportant is the notion of freedomin your daily Iife? What role does freedom pl ay
in your life?

--Construct an inmage or cut out a picture that synbolizes (stands for) freedomto you.
Wite 3-5 sentences explaining why you believe that i mge synbolizes freedom

A grade of Awll be given to a journal that:
* Is turned in on time
* Contains 15 journal entries that denonstrate a thoughtful consideration of the topics

A grade of Bwill be given to a journal that:

* Is turned in on time

* Contains 15 journals that denpnstrate adequate thought about the topics
A grade of Cwill be given to a journal that:

* Is turned in on time

* Contains 15 journals that denonstrate sone thought about the topics

A grade of Dwill be given to a journal that:
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* Is turned in on time
* Contains at least 10 journals that denonstrate adequate thought about the topics

A grade of Fwill be given to a journal that:

* Is not turned in on tine or

* Contains less than 10 journals or

* Contains journals that do not reflect on the topic
Thi nki ng About Freedom

Listen to the songs "Foll ow The Drinking Gourd" and "Freedom" and read the lyrics bel ow
In order to better understand freedom your group shoul d:

* List the freedonms you feel were nost inportant to runaway sl aves.

* List the freedonms that are npbst inportant to you today.

* What is the sane and what is different? How do you account for these differences?
Researching Sl ave Narratives

We have been discussing the concept of freedomin class. Now, we will research the
concept of freedom as defined by former slaves. |In order to conplete the assignnent your
group needs to:

* Go to the followi ng websites:

* Slave Narratives-Ancestry.com

www. ancest ry. conl sear ch/ rect ype/ bi ohi st/ sl avnarr/ prono. ht m

* Excerpts fromslave narratives

vi . oh. edu/ pages/ m ntz/primary. ht m

* Ancestry.comsearch the slave narratives

www. ancest ry. conl hone/ cel ebr at e/ bl ackhi story. ht m

* American Slave Narratives

Xroads. vi rgi ni a. edu/ ~HYPER/ wpahone. ht ni

If there are any problenms accessing these sights, do a google search and type in slave
narratives.

* Each person in your group nust find an oral history, story, or
narrative for your group

* Print two copies. (One to hand in and one for your group)

* Every group nenber nust read all of the sel ections.

* Discuss the various narratives you read and what was interesting or uni que about them
Interpreting Slave Narratives

In order to share what you learned fromyour research on slave narratives you wll:

* Create a representation based on the slave narratives researched in your group. It may
be a short skit, poem speech, song, dance, artistic representation, or it may take any

ot her form you choose.

* | f you choose to conplete a project that is not witten, you nmust include a witten
expl anati on of how your work represents the narratives.

* You nust represent each narrative your group researched in your project
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* Your group will present your skit, poem speech, or song to the class. You do not need
to nmenorize your parts but make sure you have practiced. You nay read off your script or
not es.

* Your project will be graded by the follow ng rubric.

1. Goup Participation (2 points)

* Every menber of the group is required to participate.
2. Creativity (2 points)

* The originality of your project is very inportant.

3. Content (2 points) o
* Your presentation should accurately represent aspects or ideas found in the slave
narratives you read.

4. Presentation (2 points)

* You nust be prepared for your classroom presentation
5. Witten Work (2 points) o
* You nmust turn in a witten copy of your project and it nust be followed during your
presentati on.

Total :
(10 Possi bl e)

Act Like A Man and Be Ladyli ke

We have been discussing stereotypes in class today. Now, your job is to exanine nore
cl osely how stereotypes affect nen and women. | n order to do so, you will create two
short skits (or one longer skit) that illustrate these stereotypes. Your skits shoul d:
* Clearly identify five stereotypes of nen and five stereotypes of wonen by creating a
scenario or a series of events where these issues cone up. Your skits can focus on
events at school, work, or during social activities. Renenber the exanpl es of
stereotypes we discussed today in class as you wite your skits.

* Wite down your skit, you will turn it in for a grade.

* Your group will present your skit to the class. You do not have to nmenorize your
parts. You may read off your script.

Your skit will be graded by the follow ng rubric:

1. Goup Participation (3 points)

* Every menber of your group participates
in the skit.

2. Topicality (6 points)

* Your skit presents a clear scenario
with five exanpl es of stereotypes

of men and five exanpl es of stereotypes
of wonen.

3. Witten work (3 points)

* You turn in a witten copy of your script
and follow it during your presentation

Total (12 possible)

Cender And Freedom Di scussion |Instructions
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Now t hat we have read "Your Life As a Grl," by Curtis Sittenfeld, your group wll
exam ne how gender stereotypes inpact individual freedom Conplete the Gender and
Freedom wor ksheet. Be ready to share your responses with the whole class. On the
outside of the diagramwite short answers to the foll owi ng questions:

* Where do we | earn gender roles? What people teach us these stereotypes? Entertai nnent?
Sports? Medi a? G ve specific exanples. (If you list novies, give exanples of novies.)
* What nanes are wonen called if they step out of the stereotype box?

* What nanes are nmen called if they step out of the stereotype box?

* What purpose do these | abel s and nanes serve?

* What are sone things wonen and nen do to avoid being | abel ed?

* How do these stereotypes linmt freedon?

"The Massacre of the Jews" by Varian Fry - Discussion Questions

1. This article was witten in 1942. Wat was known t hen about the nass deportations in
Europe, Hitler's plans for the Jews, and the operation of the Nazis, both in and out of
the concentration canps? Wy is this inportant?

2. Discuss the Nazi nethods Fry describes. Wy is it particularly terrifying that they
are so nethodi cal and efficient?

3. Fry clains that one of the Nazis' argunments for their nass exterm nation of the Jews
was that there wasn't enough food to go around. Wat solution to this problem does he
suggest ?

4. \What ot her possible renedi es does Fry propose (think religion, politics...)? Do you
think these would have made a difference? Wy or why not?

5. Fry concludes his argunent by saying that we "must not ignore" the situation in
Europe. Reading this in 2002, it seens obvious to us that the U S. should have been nore
aggressive in ending the holocaust. Wat night have been sonme reasons for hol di ng back?

6. Can you think of any situations in the world right now that we "nust not ignore?" How
will people 60 years fromnow see our actions and our role in international affairs?

7. If you had read this article in 1942, not knowi ng anything el se about the Nazis'
treatnment of the Jews, would you have believed it? Wat coul d/should an ordinary
Anerican have done or said at the tine?

| NSTRUCTI ONS TO ALL PERSONS OF JAPANESE ANCESTRY

The Followi ng Instructions Miust Be Observed:

1. A responsible nenber of each fanily, preferably the head of the family, or the person
i n whose nanme nost of the property is held, and each individual living alone, will report
to the Civil Control Station to receive further instructions. This nust be done between
8:00 AM and 5: 00 PM on Monday, May 4, 1942, or between 8:00 AM and 5: 00 PM on Tuesday,
May 5, 1942.

2. Evacuees nust carry with them on departure for the Assenbly Center, the follow ng
property:

o0 Bedding and |inens (no nmattresses) for each nenber of the fanmly

o Toilet articles for each nenber of the famly

o Extra clothing for each nmenber of the famly

o Sufficient knives, forks, spoons, plates, bows, and cups for each nenber of the fanmily
o Essential personal effects for each nmenber of the famly

All itens carried will be securely packages, tied and plainly marked with the nane of the
owner and nunbered in accordance with instructions obtained at the Cvil Control Station
The size and nunmber of packages is linited to that which can be carried by the individua
or famly group.

3. No pets of any kind will be permtted.
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4. No personal itens and no househol d goods will be shipped to the Assenbly Center.

5. The United States Governnent through its agencies will provide for the storage, a the
sole risk of the owner, of the nore substantial household itens, such as iceboxes,
washi ng machi nes, pianos, and other heavy furniture. Cooking utensils and ot her snal

items will be accepted for storage if crated, packed, and plainly nmarked with the nane
and address of the owner. Only one nanme and address will be used by a given famly

6. Each fanmily, and individual living alone, will be furnished transportation to the
Assenmbly Center or will be authorized to travel by private autonobile in a supervised
group. All instructions pertaining to the novenent will be obtained at the Civil Contro
Station.

Si gned,

J.L. De WTT

Li eut enant General, U S. Arny

Commandi ng

Japanese Internment Di scussion

After you read the instructions above answer the foll owing questions in small groups.
Your group will turn in one copy of your answers to these questions at the end of class.
1. List the top-ten priority itens you would take with you, explaining why.

2. List the top-ten priority itens you would | eave, and expl ai n why.

Here are some hel pful reminders for deciding what to take and what to | eave:

o You can only take what you can carry. Nothing will be shipped to you. Everything el se
shoul d be sold, stored, or given away. (You can't leave things with friends because
they' Il nost likely be going with you.)

o Don't worry about noney. Even if you do have noney, you may not be able to spend it.

o Don't worry about anything. In ternms of health needs -- prescriptions, diets, dental
care, eye care, respiratory ailnents, current illnesses, hospitalization, pregnancies,
anbul at ory equi pnent, prosthetic devices, and your nmental well-being -- there are
supposed to be people and facilities to take care of you.

o For those of you still in school, consider this a vacation

o0 Have you made sure you can carry everything? Are you sure it won't break? |Is your nane
on everything? The governnent cannot be hel d responsible

Ni ght Di scussion Questions - Chapters land 2
Chapter 1

1. What kind of a teenager was Elie? Wat was the nost inportant part of his |ife? Wat
were his dreans? How did his father react to this, and why?

2. Wy do you think the people of Sighet didn't believe Moshe the Beadl e?

3. Describe the steps of inprisonnent/deportation that began with the arrest of the
Jewi sh | eaders. Wy did this gradual process nmake resistance difficult for the peopl e?

4. Why do you think the people left without "a backward gl ance" at their hones,
possessi ons, etc.?

5. What advantages did the Jewi sh people of Sighet say ghetto life had over life before
the ghetto? Wiy did Elie say it was "neither German nor Jew' that "ruled the ghetto"?
What was it instead? Wy?

6. Elie nentions "optimstic speeches" and "optimsts" frequently. How nmuch of their own
optim smdo you think the people believed? Wat events began to break it down?

7. Elie Wesel was about your age when his honmetown of Sighet was i nvaded. Wat would

you do/think if this happened to you? Wy? (Think about what was
known/ unknown/ uncertain...)
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Chapter 2

1. Wien Madane Schacter | oses her nind and begins to have her nightmares, her little boy
conforts her. Elie says that this "shook nme nore than his nother's screans had done."
Way do you think he feels this way?

2. Describe Madane Schacter's nightmares. Wy do you think Wesel chose to relate this
epi sode in such detail?

3. Elie describes the conditions in the cattle wagon - the thirst, the heat, the stench -
but says that Madanme Schacter's screams were the worst part of all. Wy do you think
this is?

4. Do you think psychological torture is worse than physical tornent? Wy or why not?
You will often hear it said that not knowing is worse than bad news. Do you think this
is true? Wiy or why not? Wlat were the Jews on the cattle wagons inagining? Could it
have been worse than the reality?

Elie's Faith in N ght

In our class discussions we have been discussing how Eli e changes throughout the novel

Ni ght. Today you will trace the presence of Elie's faith for Chapters 1-3 or trace the
i nstances of loss of freedons Elie is exposed to in chapters 1-3.

* The class will be divided into four snmall groups.

* Two groups will respond to the question: \Wat instances cause Elie to question his
faith and what evidences are there of Elie questioning his faith?

* The remaining two groups will respond to the question: Wiat exanples are there of Elie
| osing freedons and how does this loss effect his identity?

* Each group will nom nate one scribe to record a group list of the occurrences and page
nunbers for the occurrences.

* You will share your list with the class and di scuss how Elie is beginning to question

(lose) his faith and how his | oss of freedons is effecting his identity.

Ni ght Chapter 4 Discussion Questions

1. Wiy do you think Elie refused to give his shoes up for food, even though he knew t hat
he will probably | ose them anyway, and for nothing in return?

2. How did Elie feel when |Idek beat his father? Wy?

3. Elie describes his friendship with the young French girl in the electrical warehouse.
What does she do that is significant to hin? Wat do you think is the point of telling
about their neeting later, after the war, in Paris?

4. During the bonbing, why don't the prisoners fear death? Wy are they el ated?

5. Discuss the first hanging that Elie witnessed. Wy does he say that this one
"overwhel med" him when the mass murders in Auschwitz had ceased to affect hinf

6. What does Juliek say before the hanging of the nman who had stol en during the bonbing?
Wiy is this significant?

7. Wiy do you think Elie found that "the soup tasted excellent" after the first hangi ng?
8. Discuss the circunstances of the second hangi ng conpared to those of the first. Wy

did the SS behave differently? Wy do you think "the soup tasted of corpses" after the
second hangi ng?
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9. By the end of Chapter 4, what has happened to Elie's faith in God? Wy? How do you
know?

Lynchi ng C ass Discussi on Questions

* Conpare the lynching in the United States to the hangi ngs nentioned in N ght (p.
58-62) .

* Contrast the crowds that gather around |ynching to the prisoners forced to observe the
hangi ngs in N ght.

* What was the goal of lynching in the United States?

* |t has been said that the JimCrow era of the United States (which is when | ynching
occurred) was in many cases worse than slavery. Wat do you think and why? Many peopl e
have said that it was a tinme of noninal freedom (fal se freedom.

* How has |ynching effected racial tensions in nodern society? How do you
society would be different if |ynching had not occurred?

Ni ght - Quiz, Chapters 1-5
Answer the follow ng questions with 1-3 conplete sentences each

1. Moshe the Beadl e goes through several stages in chapter 1. What was he |like, before
his deportation and then afterwards?
2. Describe at least 2 opportunities the Wesel famly had to escape.

3. Describe the conditions in the cattle wagon. Wy did Elie think that the screani ng of
Madane Schacter was worse than anything el se?

4. \When Elie and his father are in |ine at Birkenau, they speak to 2 prisoners. What
does each say, and why is it inportant?

5. Who was Dr. Mengel e, and what happened when Elie spoke to hinf

6. What did Elie see in the pits at Birkenau?

7. What did the signs on the electric fences say? Wiy is this ironic?
8. Wy did Elie have to go to the dentist? Wat happened?

9. Wio was the sad eyed angel ?

10. Why did one Jew say he had nore faith in Htler than in God?

Night Daily In-Class Activity: Slugs and Royal s

* When the students enter the classroom they will find that the teacher has randony

pl aced Post-It notes on their desks. Half of the stickies will have an "S" on them and
the other half will have an "R".
* The teacher will begin class by announcing the follow ng rul es:

---"Each student with an 'S on his or her desk is a '"slug'. Everyone who has an 'R is a
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‘royal'. | amthe 'Great Leader'. For the remainder of the day, the hierarchy is as
follows: the slugs nust obey the royals, and the royals nust obey ne. Slugs nust do the
fol | owi ng:

1. Al slugs must display the "S" sticky note promnently on their shirts.

2. Slugs may not speak until spoken to by the Great Leader or a royal, and then nmay reply
only with a bowed head and proper deference (using '"ma'am or 'sir').

3. Slugs nmust nove to a designated area in the back of the roomand remain there until
further notice.

4. Each slug will conplete his or her the work for the day in silence. The royals have
the power to oversee the slugs' work and determine if it is sufficiently conpleted. |If
not, the royal may punish the slug by either sending himor her to the Great Leader to
receive additional work, or by requiring himor her to stand with his or her face to the
wal | for five mnutes.

5. Slugs may not go to the restroomor water fountain at any tine.

6. Renmenmber: slugs are | esser beings. They should be treated harshly and puni shed when
the royals feel it is appropriate.

* The teacher will then conduct the | esson as usual for 30 minutes, speaking harshly to
the slugs, if at all, and rewarding the royals frequently.

* Students should then wite for 10 nminutes on the foll owi ng questions:

---How did you and the other nenbers of your group feel about the others?

---How did you feel about the Great Leader?

---\What issues are raised when power is arbitrarily granted/taken away?

---Wul d you have chosen to switch groups? Wy or why not?

---Did you try to determ ne how the groups were chosen?

---Did you feel that you deserved to be in one group or the other?

---Royal s: did you feel the urge to rebel against the Geat Leader and protect the sl ugs,
or did you sinply accept your roles?

---Slugs: was there conflict anong you? A feeling of camaraderie?

---What woul d you change about the activity and why?

* The last 10 minutes of class should be spent discussing students' responses.

Di scussi on questions for Chapter 6

1. Wiy do you think Elie and his fellow prisoners never rebelled, that they
continued to obey orders fromnmen who called them swine? (Think about Elie's conments
referring to hinself and the others as automatons [robots]).

2. How does dehunani zation |like this (being treated |like aninmals, beaten) |ower soneone's
will power?

3. Wiy do you think Elie didn't just give up during their run to the next canp?

4. Why does Elie's father (p. 86) snile at such a nonent?

5._Vhy do you think Juliek wanted to play his violin when the threat of death was so

om nous?

Class Discussion Ch. 7

* Discuss the circunstances of the journey. Conpare themto those found in chapter two.

* This chapter is full of images of death. Conpare the descriptive inages of the living
and the dead. |s there nuch difference?

* Di scuss instances of dehumani zation in the chapter. (throw ng bodies out of the train,
throwi ng bread at the prisoners to watch themfight, killing) How have people begun to
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act nore aninalistic and what are the reasons for this change?

* |n what ways is defeat represented in this chapter? ("My m nd was invaded suddenly by
this realization-there was no nore reason to live, no nore reason to struggle." (p. 93),
the death of Meir Katz, the death of the father and son fighting over bread, the near
death of Eliezer's father)

* | magi ne being one of the twelve survivors of Eliezer's carriage. How would you | ook
and feel? Wiat would give you the will to survive? Wat do you think keeps Eliezer
goi ng, or what serves as his notivation to live?

Poetry and Connections: 2-day group activity to be conpleted after students have finished
readi ng Ni ght.

bj ective: Students will explore the ways | anguage and genres of witing are used in
different ways to express and illustrate simlar experiences and thoughts. They will
find parallels between Wesel's narrative and Levi's poetry and be able to discuss the
way each writer conveys neaning. Students will also be able to discuss the use of

i magery and tone in the poens.

Day 1

* As a class: teacher presents a brief introduction of Prinbp Levi, including a
bi ographi cal sketch and a brief reading fromhis hol ocaust account, Survival in
Auschwi t z.

* Students divide into groups of 5 or 6.

* Each group is given one of the poens above and the followi ng instructions:

Your group is responsible for the analysis of this poem Using the follow ng steps,
prepare a presentation that you will give to the class tonorrow
Step 1. The poens are relatively short. Go around the circle and have each group nenber
read the poemaloud. As the reading is going on, have each group nenber jot down
t houghts, inpressions, and points of confusion

Step 2: Go around the group again, and discuss what each nenber has

written. Begin nmaking a list of points you want to nmake to the class.

Step 3: Discuss the foll owi ng questi ons:
* What do you think Levi is trying to say about identity and the experience of the
hol ocaust ?
* What i mages does he use to convey his nessage?
* How does he use voice and/or tone?
* What thoughts/observations/imges do you see in conmon between this poemand Elie
Wesel's story?
Step 4. Wite a summary of the discussion that occurred in your group and turn it in
bef ore you | eave.

Day 2
* Students neet again with their groups briefly to plan their presentations. They are
given the follow ng instructions:

Choose two nenbers of the group to read your poemto the class. After the poem has been
read twi ce, each of the remmining group nenbers will present a point/observation/opinion
based on yesterday's discussion and the questions you were asked to consider.

* Wth the remaining tinme, the class will come back together as a | arge group and di scuss
the poens and what they have to say about the hol ocaust, humanity, identity, and nenory.

Ni ght - Quiz, Chapters 6-9
Answer the follow ng questions with 1-3 conplete sentences each
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1. Describe the run to Aeiwitz. (Wather, what happened al ong the way, how they were
treated...)

2. Wy couldn't Elie allow hinself to die?
3. Wiy does Juliek play the violin?

4. Conpare how ot her boys treated their fathers with the way Elie treated his. Wat does
that say about Elie?

5. Describe the train ride (how many prisoners got on/how many got off...).
6. Describe Elie's father's death.
7. Wy couldn't Elie weep for his father?

8. What is the vision Elie can never forget? Wy do you think this is?

Poetry and Connections: 1-day timed witing activity to be conpleted after students have
fini shed readi ng Ni ght.

bj ective: Students will analyze the structure of the novel by applying concepts and
words from Enmily Dickinson's poem

Directions: Students will spend a day in class witing on one of the follow ng topics:

* | n Dickinson's poem the word "Ruin" suggests hunan or spiritual collapse. Wite a
"tinmeline" of the collapse or "crunbling" of Elie Wesel's faith in N ght.

* Discuss the "crunbling" of another person or two fromthe book (for instance, Wesel's
father, Juliek, Mshe the Beadle...)

Di scuss the "Devil's work" of the Nazis - what gradual techniques did they use to
"crunbl e" the Jewi sh communities and force themto conply with their demands?

Freedom and I dentity Final Project

Thr oughout the semester we have been focusing on identity. This unit highlighted freedom
and how freedomis tied to one's identity. Conplete one of the follow ng:

* Research a time other than the Hol ocaust when a group of people was denied certain
freedoms. Discuss the event with regards to how these peopl e responded and how their
experience conpares and/or contrasts with the experiences depicted in N ght.

*  "Does oppression produce a weaker or a stronger sense of identity?" Does Elie's
experience provide a stronger sense of his own identity or leave himw th a weaker sense
of identity? Explain your stance. You are encouraged to provide support for your answer
by drawi ng on sonme other text discussed in class, personal vignettes, interviews with

ot her people regarding this question, and/or a text from outside of class.

You may represent your discussion via essay or a multinedia production (designh a web
site, construct a collage, painting, poem or piece or nusic, or perfornmance art.). |If
you choose a nultinmedia production a 2 page witten explanation nust acconpany the piece.
Thi s expl anation should be an analysis of the work as it relates to the question you
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selected. |[|f you choose to do an essay, your essay should be a mni nrum of 4 pages.

Final Project Rubric

A grade of Awll be given to projects that

* are turned in on tine

* clearly represent how a person or group of people responded (or continue to respond) to
oppr essi on

* di scuss whet her oppression produces a stronger or weaker identity

* include a nmultinmedia project and two pages of witten explanation or includes 4 pages
of witten text for an essay

A grade of Bwll be given to projects that

* are turned in on tine

* clearly represent how a person or group of people responded (or continue to respond) to
oppr essi on

* do not clearly discuss whether oppression produces a stronger or weaker identity

* include a multinmedia project and two pages of witten explanation or includes 4 pages
of witten text for an essay

A grade of Cwill be given to projects that

* are turned in on tine

* do not clearly represent how a person or group of people responded (or continue to
respond) to oppression

* do not clearly discuss whether oppression produces a stronger or weaker identity

* include a nmultinmedia project and two pages of witten explanation or includes 4 pages
of witten text for an essay

A grade of Dwill be given to projects that

* are turned in on tine

* do not clearly represent how a person or group of people responded (or continue to
respond) to oppression

* do not clearly discuss whether oppression produces a stronger or weaker identity

* do not include a nmultinedia project and two pages of witten explanation or includes 4
pages of witten text for an essay

A grade of Fwill be given to projects that

* are turned in after the specified due date

* are turned in on tinme yet do not represent how a person or group of people responded
(or continue to respond) to oppression

* are turned in on tinme yet do not discuss whet her oppression produces a stronger or
weaker identity
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