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Rati onal e: Romantic Poetry-Defining Self-Expression and | nagi nation
Cont ext :

The followi ng conceptual unit centered on Romantic Era poetry is crafted for

twel fth-grade, college-prep English and Literature classes in Gunnnett County, Georgia.
Seat ed outside of the sprawing, cosnopolitan Atlanta, Gwinnett County is hone to one of
the nmetro area's |argest suburban school districts. GCenerally, the student popul ation of
the district's high schools is an astoundi ng 3000-plus, on average. The majority of
these graduates go on to attend the University of Georgia, university system of Georgia,
| arge out-of-state or |vy-League post-secondary institutions. Students in Gwa nnett
County are predom nantly white, mniddle-class teenagers, notivated to attend col |l ege by
their parents and/or the state's HOPE Schol arship. However, the county boasts an
enornmous growth of immgrant (i.e. Russia, Vietnanmese, and Croatian) and mnority (i.e.
Hi spanic, African and Asian- Anericans) groups in recent years. Despite changing faces
and changi ng views, Ga nnett County remains a fairly conservative area. Religious
groups, such as the Fellowship of Christian Athletes, and hone football ganes play a
significant role in the lives of pupils.

Rat i onal e:

Ronmantic Poetry. The subject itself conjures dread in the m nds and hearts of
many hi gh school students. Most would prefer to skip class or ask for a pass to the
nurse's office to avoid this poignant literary genre. Basically, this makes one ask:
"why teach poetry at all?" Cdearly, it is the optinmal genre to expose twelfth-grade
students to classic literature, aiding themin devel oping and polishing self-expression
of their individual voices, critical thinking and witing skills.

After much thought, | decided to select poetry readings of the "Big Six" British
Ronanti c poets-Bl ake, Wordsworth, Coleridge, Byron, Shelley and Keats-fromthe district's
seni or English anthol ogy, The Elenents of Literature: Literature of Britain. Although
such ant hol ogi es take "deci sion maki ng out of the hands of teachers and students, making
the school environment |ess dynamic for everyone," | feel it is ny duty to nmake the
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presentation of Romantic Poetry, a "literature of historical and cultural significance,"
inthis text invigorating (Smagorinsky, 35, 61). This is effectively achi eved when the
teacher carefully and creatively cooks up her own interactive activities and assessnents
to brew a satisfying | earning experience. Likew se, the assessnents nust be as varied as
the learning styles of the students.

To begin the unit, | will give the students an opinionaire regarding Ronmantic
Poetry. This will give nme an initial indication of howthey feel toward the subject area
and genre overall. That night, students will read "The Tyger" and "The Lanb" by WIIiam
Bl ake for homework. | chose these two pieces to be read adjacently to illuminate

contraries. A tyger is the forenost synmbol in "The Tyger"; thus, it signifies a powerfu
revol utionary energy present in British society during the French Revol ution

Conversely, "The Lanmb" is interpreted as a "statenent of Christian faith. . . . [yet] The
speaker's viewpoint is thus an inconplete representation of Bl ake's"(Evler, T650). This
point will aid nme in stating to parents and adm nistrators ny intent for teaching this

poem Students nust realize that the religious reading is just one interpretation
Literature and voi ces have abundant ways to be perceived. The community should realize
that students need to be open to various ideas and opinions; however, they should use
these as "food for thought" to nmake their own assunptions. | wll hold ny persona
religious views to ny heart, refusing to share or let theminfluence the discussion.
Conmparing the voices present in these pieces, along with Bl ake's acconpanyi ng artwork,
hel ps students see how each individual possesses a house full of voices. Poetry and art
are just two of many net hods of vocal expression. One uses these different voices when
he enters different rooms, or situations, in |life.

In addition, Blake's "The Chi mey Sweeper" is also included. Expressing the

author's response to the social ills of the late 1700s, this poemreveal s how one
utilizes voice to creatively exenplify man's atrocities. After reading this, | provide
students with a lecture on the Romantic Era in England. They will conplete a

m ni -research assignnment in groups, constructing a collage or poster on an aspect of the
cul ture: business, philosophy, fashion, nusic, etc. A witten justification for the
coll age or poster artwork rust be included. These will briefly be presented in a |ater
cl ass period. Thus, students can understand how culture inpacts the authorship of these
great poets.

Next, readings of WIliamWrdsworth's "Li nes Conposed a Few M| es Above Tintern
Abbey," "She Dwelt Anong the Untrodden Ways" and "The World I's Too Much with Us" are
studied. "Tintern Abbey" introduces the blank verse form along with the concept of
"conversational poens" (i.e. spoken to a lover, friend, or silent listener). Students
begi n seeing how nature prom nently inpacts Romantic literature. This urges themto take
note of the world to explore their inaginations in witing and oral expression. Love and
loss, two elenments of life that teenagers relate to daily, appear in "She Dwnelt." "The
Worl d* deals with Wordsworth feeling that his witing is "out of sync" with nature and
the world. Both of these poens reveal feelings present in the author's life. Pupils
relate to these issues today. As Smagorinsky states, "Many units can be justified
because they respond to the psychol ogi cal needs of students. Literature often deals wth
common human experiences" (58). Hence, this will draw theminto the readings, allow ng
themto reflect on their enotions, opinions-and how feelings span centuries eternally.

After Wordsworth, pupils read "Kubla Khan" and "The R me of the Ancient Mariner"
by his contenporary, Sanuel Taylor Coleridge. Both allude to the supernatural elenent
and push one's imagination fully. "Ancient Mariner" introduces the literary ballad form
Since it is derived fromthe oral folk ballad, pupils will conplete a poetry CD project,
identifying poetic terns fromsongs of their choice. This will solidify their
under st andi ng of poetic/literary terns by relating themto their favorite nusic.

Since we are at the half-point of the unit, | will assign an outside reading
project. Six novel s-Northanger Abbey by Jane Austen; Dracul a by Bram Stoker
Frankenstein by Mary Wl | stonecraft Shelley; Wde Sargasso Sea by Jean Rhys; The Italian
by Ann Radcliffe and The Sorrows of Young Werther by Johann Wl fgang Von Goethe-will be

assigned to groups of five or six (one novel per group). The students will receive sone
class periods to read or neet in their readi ng groups; however, the reading is mainly
conpl et ed outside school. G oups nust present their novel according to the assignnent in

a creative format: talk show, news program TV tabloid, skit, etc. to the class. The
entire class remni ns responsi ble for the basic knowl edge of all these novels. Each
sel ection represents the genre of the Gothic novel in Romantic literature. Students use
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this know edge to holistically see the relation of the novels to the era's poetry.

During this same class period, "She Wal ks in Beauty," conposed by George Cordon,
Lord Byron, is read. | pronpt the class to discuss how the poem portrays wonen in the
time period. For homework, Mary Wollstoncraft's Vindication of the Rights of Wonen, is
assigned. Pupils gather a wonan's view of her place in the Romantic era, in conparison
to how a man sees her

Percy Bysshe Shelley's "OQzymandi as" and "Qde to the Wst Wnd" follow. The two
wor ks center on what remains after death. This is a vital topic to address, as many high
school seniors experience the passing of a |oved one or friend every year. It is
especially profound since nore of teenagers' peers die as a result of gangs, drugs and
auto accidents. Once again, the literature is brought back to their lives to show
tangibility.

Finally, John Keats' "La Belle Dame sans Merci" and "Cde to a N ghtingal e"
complete the unit on the "Big Six" Romantic Poets. "La Belle" portrays wonmen on a
di fferent perspective-heartless-than Byron's "She Wal ks in Beauty" or Wl | stonecraft's
Vindication. This allows students to witness the variation of voices on a topic. It
prods themto question wonen's place in Romantic Britain's society. In a different vein,
"Ode to a Nightingal e" focuses on the imagination once again. Keats reflects on the
| ovely song of the bird, how one can lose hinself in nature's offerings. Once again,
nature and i magi nation are highlighted in the witing of the Romantics.

Upon conpl etion of readings, the class will viewthe fil m Persuasion, based on
the Romantic novel by Jane Austen, that relates to issues of the period. After these two
class periods end, pupils will wite an in-class essay regarding the works represented in
the unit. They may use the poetry, outside reading or filmto support their argunents.
Day twenty, student will hand in their conpleted individual nultigenre unit projects.

It is inportant to note that during the course of the unit, students stil
participate in gramar/anal ogy exercises and journal witing. Daily, students conplete a

"warmup activity" fromthe overhead. | alternate class periods between sentence editing
and SAT anal ogy exercises. Each tine reading honmework is assigned, students nmust wite
in their Reading Log Journals. This will assist themin thinking actively and critically

while reading. Also, it is nore useful to jot initial reading questions down for the
next cl ass discussion. Cccasionally, students nmay receive an in-class, informal "Focused
Free-Wite" exercise. These count the sanme as Reading Log entries. | wll use a point
scale with rubrics to weigh and assess unit assignnents.

Through the vast sanpling of the "Big Six's" works, Gothic novels and film
Per suasi on, senior English students will discover how their voices and inagi nations pl ay
a key role in critical thinking and witing. The literature included forces students to
nmake connections: 1) between the poetry's subjects and their relation to characteristics
of Romanticism and 2) to the literature and their lives. Literature is not nmeant to be
listless on the page, cold and inpersonal; literature is |ife. Pupils witness that
through discussion and witing in active nmanners. These skills assi st
al nost - hi gh-school -graduates into maturing, adult thinkers and conmunicators. Wth such
ammuni tion, success follows in college and in |ife endeavors.

Ref er ences
Evl er, Mescal, ed. Elenents of Literature: Literature of Britain. 6th ed. New York:
Holt, Rinehart and Wnston, Inc., 1997.

Smagori nsky, Peter. Teaching English Through Principled Practice. Upper Saddl e
River: Merrill-Prentice Hall, 2002.

Materi al s:

The Tyger

The Lanb

The Chi mey Sweeper, WIIiam Bl ake

Li nes Conposed a Few M| es Above Tintern Abbey
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She Dwelt Anong the Untrodden Ways
The Wrld Is too Much with Us, WIIliam Wrdsworth

Kubl a Khan
The Rinme of the Ancient Mriner, Sanuel Taylor Coleridge

She Wal ks in Beauty, George Gordon, Lord Byron
Vi ndi cation of the Rights of Wnen, Mary Wl | st onecraft

Ozymandi as
Qde to the West Wnd, Percy Bysshe Shelley

La Bel |l e Danme sans Mer ci
Qde to a Nightingale, John Keats

Film Persuasion (1995)

Goal s of the Three BI G Assessnents:
1) In-Cdass Essay

Near the unit's end, students will illustrate their know edge of Romantic Poetry by
witing an in-class essay. They have option of selecting one of three possible witing
pronpts to use as their topic of conposition. This way, the students hold a confort
level in their witing-allowing their voices to shine. Thus, the essay pronpts focus on
sel f -expression, inagination, |love, nature, social issues current in the tine period,
etc., that are the centerpiece of the authors' poens. Pulling fromdiscussion
participation, reading log entries and their own interpretations, pupils will utilize
evi dence to support why and how the poet defines the voice/subject in his piece.
Students can relate this to their personal experiences and society today; hence, this
reveals to teenagers that the voices of the past are still understandable and comon.
The in-class essay format prepares seniors to think critically and quickly-two el enents
they need to performwell on their in-class essay final exams in college English courses.
(30 pts.)

2) CQutside Readi ng Groups

Pupils will be assigned Gothic novels in "Qutside Reading Groups." Each group of five
students reads and di scusses indepth the novel assigned out of the school setting. This
is to generate a nore rel axed, personable approach to reading. Students are forced to
truly develop their own viewpoi nts and t houghts-and cl ear ni sunderstandi ngs-anong their
peers. It exenplifies to seniors 1) time-nmanagenent of reading (sonmething they'll need
in college!); 2) not relying on teacher input to hinder their interpretations of
literature; and 3) using discussion to generate thought anong their peers. Fromthis,
students tie the Gothic novel genre into the related topics presented in Ronantic poens.
They will present their novel to the class in a skit format: TV tabloid, TV newsmmgazi ne,
game show, talk show, etc. This illum nates their speaking, creative self-expression and
critical thinking skills to make connections between the novel and poetry. (25 pts.)

3) Multigenre Project

At the unit's end, students will conplete a nmultigenre project. They can choose from 1)
maki ng a nodern CD¥ soundtrack to interpret the Romantic era of poetry. A witten
justification is required to support the work; 2) take a Gothic novel (one other than
that read by his/her group) and turn the prose into poetry. Break the novel into 3-5
poens related to key scenes or happenings in the novel and bind them creating a cover
conposed of a collage, watercolor, drawing, etc.; 3) using a ronantic poemthat
enphasi zes nature, create a brochure for a destination (or the one described in the

pi ece). Choose pictures to go with the poemand justify why they support this
literature, destination, etc.; or 4) using Mary Wl Il stonecraft's Vindication of the

Ri ghts of Whnen as a tenplate, wite your own Vindication of the Ri ghts of Teenagers.
Bind this work as if you would publish it and nmake a collaged front cover supporting your
witing. Inits entirety, the multigenre project will unite all of the unit's
aspects-art, nature, imagination, self-expression, critical thinking and witing-to
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illustrate the pupil's understanding of the pieces and concepts presented. This holistic
view, along with diverse project topics, will reach a wide range of learners as well. My
hope is that they enlighten thenmselves to the fact that literature enconpasses al
aspects of life. (50 pts.)

Week #1

Day 1

* 3 min: Attendance, housekeepi ng, announcenents

* 10 min: Tool Sharpening: SAT Anal ogi es

* 5 mn: working problens individually

* 5 mn: review correct answers/discuss as a class

* 15 min: Distribute Opinionnaire on Poetry (See Appendix A). Have students |ook at the
pai nting, "The Curfew' by Samuel Palner and wite a short response on how it portrays the
essence of the Romantic Era.

* 10 min: Discussion of Opinionnaire responses

* 5 mn: in groups of 5 or 6

* 5 mn: groups share one thing they had in common/liked or disliked, etc. wclass

* 15 min: Background |l ecture on Romantic Era and "The BI G 6" poets; background on Bl ake.
Introduce Final Miultigenre Unit Project requirenents and rubric, discussing it with the
cl ass (See Appendix F). Also, handout rubric for overall unit (Appendix Q.

* 2 mn: Assign HWread WIliam Bl ake's "The Tyger" and "The Lanmb"; prepare to depart.

Day 2

* 3 min: Housekeeping, etc.

* 10 min: (no tool sharpening today) Focused Free-Wite on HWreadi ngs

* 30 min: Discussion of poens-questions, feelings generated by focused free-wites.
Compar e/ contrast authors usage of voice, inagination through poetic/literary el enents.
* 10 min: Intro to Reading Log Journal s-Handout (See Appendi x B)

* 2 min: Assign Blake's "The Chi mey Sweeper" for HWreadi ng and Readi ng Log; depart.

Day 3

* 3 min: Housekeeping

* 10 min: Tool - Shar peni ng: Comras
* 5 mn: work individually

* 5 mn: reviewdiscuss as class

* 5 mn: Focused Free-Wite Quiz

*

5 min: Discuss "The Chi mmey Sweeper" using reading | og responses in groups of five or
i X.

15 min: Discuss "Chimey" as a class. How does it conpare/contrast w voice and i nages
of Bl ake's two other poens? What does he say about the Romantic Era society in Britain?
* 7 min: Introduce group M ni-Research Project-handout and rubric (See Appendi x C
Focus on sonme aspect of era's society, etc. Gve due date.

* 10 min: Introduce WIIliamWrdsworth. Assign "Tintern Abbey" for HWand Readi ng Log
Journal ; depart.

W

Day 4

* 3 min: Housekeeping

* 10 min: Tool - Shar peni ng: Anal ogi es

* 5 mn: work individually

* 5 mn: reviewdiscuss as class

* 5 mn: Focused Free-Wite about HWreadi ng
* 20 min: Fishbow discussion over "Tintern"
*

17 min: Go to library for group research. Assign HN read "She Dwelt" and "The Wrld."

Day 5

* 3 min: Housekeeping

* 5 mn: Tool Sharpening: Review Anal ogies and Comas

* 5 mn: work individually

* 5 mn: review discuss as class

* 25 min: Get student feedback on poens-end of Wirdsworth's "inmaginative era."” Wuld you
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di sagree? Wiy do you think the critics thought this way?
* 20 min: Intro to Coleridge; read "Kubla Khan" in class.
* 2 mn: Gve free-wite for HW work on M ni-Research projects for Mnday.

Week #2

Day 6

* 3 min: Housekeeping

* 15 min: Discuss free-wites/"Kubla Khan"

* 30 min: 6 groups present (5 mn/group) on project (1'll take notes on overhead- make
cl ass handout on presentations)

* 5 mn: Tool-sharpening: Sem -Col ons

* Review answers as a cl ass

* 2 mn: Assign "Rinme" parts 1-3 for HWand Readi ng Log

Day 7

* 3 min: Housekeeping

* 10 min: Tool-sharpening: Parallel Structure

* 5 mn: work individually

* 5 mn: discuss/review as class

* 10 min: Goup activity in pairs-describe/di scuss what happened thus far in "Rine" to
partner; he/she takes notes

* 20 min: Goups share finding wclass; further discussion (i.e. Wat is the significance
of the al batross? How does it relate to the overall neaning of the poenf)

* 10 min: Intro to Qutside Reading Project-give themlist of books and ask themto rank
their book choices. Announce group assignments tonorrow (See Appendi x D).

* 2 mn Read "Rinme" Parts 4-5 for HWand conpl ete Readi ng Log.

Day 8

* 3 min: Housekeeping

* 5 mn: Focused Free-wite Quiz

* 25 min: Class-lead discussion of "Rinme," Parts 4-5. Begin by asking if students need
any information clarified. What questions did they jot down in their Reading Logs? Use
these as initial |ead questions.

* 10 min: Intro to Byron

* 10 min: Assign Qutside Reading Groups (best acconmodating preferences)-handout on

assi gnnent requirenents (See Appendi x D).

* 2 mn: Assign "Rine," Parts 6-7 and conpl ete Readi ng Log.

Day 9

* 3 min: Housekeeping

* 10 min: Tool - Shar peni ng: Seni - Col ons

* 5 mn: work individually

* 5 mn: review discuss answers

* 5 mn: Focused Free-wite Quiz on conpletion of "Ri ne"
*

20 min: Discuss/wap-up "Rine." Gve overview of key events and significant phrases,
etc. Stress that students should know such itens for later unit assessnents (i.e.

i n-cl ass essay).

* 10 m n: Read/discuss "She Wal ks" in-cl ass.

* 5 mn: Background on Mary Wl | stonecraft; assign Vindication of the Ri ghts of Wnen
for HW

Day 10

* 3 min: Housekeeping

* 5 mn: Tool-Sharpening: Parallel Structure and Sem - Col ons

* Review answers as cl ass

* 5 mn: Focused Free-Wite Quiz

* 25 min: Discuss role of wonen in Ronantic Britain in regard to Wl | stonecraft's

Vi ndi cation. What is the author getting at? How do you perceive wonen to be treated in
British society during this era? Wuld you agree that sone cultures still adhere to
these stereotypes of fenmales?
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* 5 mn: Have students read background on Shelley in groups of 2-3

* 10 min: Share/discuss group findings as a class-1 wite points on overhead and students
t ake notes.

* 2 min: Assign Shelley's "Qzymandi as"-no Readi ng Log Journal!!!

Week 3

* 3 min: Housekeeping

* 10 min: Tool - Sharpening: Elimnating Passive Voice

* 5 mn: work individually

* 5 mn: review discuss answers

* 5 mn: Focused Free-Wite Qiz on "Ozynandi as"

* 30 min: Talk about poemin class; discuss topics, poetic elenents and issues in poem
How is the poemis formtrue to the Romantic styl e?

* 3 min: Assign "Ode to the Wst Wnd" and Readi ng Log for HW

* 3 min: Housekeeping

* 10 min: Tool -Sharpening: Transition Phrases

* 5 mn: work individually

* 5 mn: reviewdiscuss answers as a cl ass

* 10 min: In groups of 2-4, discuss interpretations in Reading Log regarding "Wst Wnd"
* 15 min: Discuss "Wst Wnd" as a class-conpare elenents in poens of Shelley's witing

* 15 min: Intro to Keats and his background
* 2 mn Read "La Belle" and "Ode" plus Reading Log Journal for HW

* 3 min: Housekeeping

* 10 min: Tool - Sharpening: Elimnating Passive Voice

* 5 mn: work individually

* 5 mn: review discuss answers as a cl ass

* 10 min: Divide class into groups-3 groups will discuss "La Belle" and 3 groups wll
di scuss "COde"

* 15 min: Goups present/discuss findings; students take notes.

* 10 min: Background on Jane Austen for Persuasion novie

* 2 mn: Cose class and depart

* 3 min: Housekeeping

* 10 min: Tool -Sharpening: Transition Phrases
* 5 mn: work individually

* 5 mn: review discuss answers as a cl ass

* 40 mn: View Persuasion

* 2 mn: Cose class and depart

* 3 min: Housekeeping

* 10 min: Tool -Sharpening: ReviewElininating Passive Voice and Transition Phrases
* 5 mn: work individually

* 5 mn: reviewdiscuss answers as a class

* 40 mn: View Persuasion

* 2 mn: Cose class and depart

* 3 min: Housekeeping
* 15 min: discuss Persuasion
* 35 min: Review poetry unit
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* 2 min: Tonorrowin-class essay over unit readi ngs; depart.

Day 17

* 3 min: Housekeeping

* B0 min: Wite in-class essays (Appendi x E-topics and rubric).

* 2 mn: Students turn in essays; renmnd themthat Qutside Reading Group presentations
are tonorrow

Day 18

* 3 min: Housekeeping

* B0 min: 3 of 6 groups present

* 2 min: Rem nd students that presentations continue tonorrow and that final nultigenre
projects are do on day 20.

Day 19

* 3 min: Housekeeping

* 50 min: Last 3 groups present

* 2 mn: Remnd students that final nulti-genre projects are due tonorrow

Day 20

* 3 min: Housekeeping

* B0 min: Students share final nultigenre projects with their peers fromtheir assigned
Qut si de Readi ng Groups (Appendi x F-Miltigenre Project Choices and rubric).

* 2 mn: Collect projects-unit is conplete

Appendi x A:
Unit Intro. Activity-QOpinionnaire

Since you are about to enmbark on a journey through the era of Romantic poetry, it
is inportant to evaluate your views/feelings toward this genre. Circle the response that
best relates to your opinions below. You nust answer all ten questions. Renenber, this
is just an opinionnaire-there are no right or wong answers!

1) The best poens are those that rhyne.
Strongly Agree Agr ee Di sagree Strongly
Di sagree

2) Poetry is em nent throughout society today.
Strongly Agree Agr ee Di sagree Strongly
Di sagree

3) | would enjoy witing and sharing poens at coffee houses.
Strongly Agree Agr ee Di sagree Strongly
Di sagree

4) Because poens are so short, they are difficult to interpret.
Strongly Agree Agr ee Di sagree Strongly
Di sagree

5) "Romantic Era" poetry solely revolves around the inplications of romantic
rel ati onships or "star-crossed" |overs.

6)

Strongly Agree Agr ee Di sagree Strongly

Di sagree

6) Through poens, a witer truly conveys feelings that cannot be expressed in prose.

Strongly Agree Agr ee Di sagree Strongly
Di sagree
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7) Poetry is inpossible to construct because of set fornms (i.e. linerick, haiku).
Strongly Agree Agr ee Di sagree Strongly
Di sagree

8) | feel confortable expressing nyself through witten word.
Strongly Agree Agr ee Di sagree Strongly
Di sagree

9) In ny eyes, poetry is the nost artistic form of conposition.
Strongly Agree Agr ee Di sagree Strongly
Di sagree

10) When interpreting a poem there is only one correct explanation.

Strongly Agree Agr ee Di sagree Strongly
Di sagree

Courtesy of S. Mann, 2001

Appendi x B:
Readi ng Log Journal s-40pts.
As we read throughout our unit on Romantic Poetry, you will conplete a nunber of

Readi ng Log Journals as homewor k each week. You do not need to wite paragraphs or
sentences-bullets of jot ideas are great! However, these Logs mnust include .

What interested/inpressed you

What you t hought as you read

What quotes you |iked

What you disliked

What i s uncl ear

Lastly, don't forget to jot down questions you have and want to pose in class

DO NOT forget to put responses in chronol ogical order with the |line nunber beside each
bul | et

* X X X X X F

You nust include at |east four of the el enents nmentioned above. To receive full

credit, these journals nmust exhibit that you read and thought while reading. Please date
and type your journal (double-spaced) or wite it on | ocose-I|eaf notebook paper (skip
lines). These should be 1-2 pages and are 8 pts. each per week-worth 40 pts. of your
unit grade!

Sampl e set-up

Appendi x C

M ni - Research G oup Project Collage

In groups of 5 students, you will draw a topic at random dealing with sonme aspect
of Romantic Britain. (I will bring around a paper lunch bag with the topics init for
you to select from) You will research this topic, presenting it to the class, gaining a

great er understanding of how the period's literature relates to its society.

These are the topics that the bag contains:

Political Structure Ent ert ai nnent
Cl ass/ Soci oeconom ¢ Level s Jobs/ Educat i on
Fashi on Fanmily Life
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The requirenents for the project are as foll ows:

* Use a minimumof 2 internet resources (nust be htm, edu, org-no sketchy .com stuff);

i nclude works cited page.

* Make a collage of pictures, words and art pertaining to your research topic and the
era. Be prepared to defend your choice! M ninumof 8 pieces required.

* When presenting, it is vital that all group nmenbers participate. Neatly and creatively
arrange the collage and witten findings on your posterboard. Don't forget to include
everyone's nane on poster

Rubric for M ni-Research Assignment

Group Menbers:

* Content /10 points
Provides interesting information
I ncl udes works cited page/section
Used no nore than 2 internet resources

______ /'5 points
* At | east 8 pieces inplenented

Rel ates to tinme period/topic-gives others idea of the era
* Arranged in an appeal i ng manner

* Presentation_ /'5 points
Presents material appropriate and relevant to topic
Makes material engaging for students
Poster is neat, creative and colorfu

* Participation /'5 points

* ALl group nmenbers "play a part" in the presentation

Appendi x D
Qut si de Readi ng Groups-Rank the Gothic Novels

Pl ease | ook over this list of six Gothic novels fromBritain' s Romantic Period.
Wth "1" being "your first choice" and "6" being "your |ast choice," rank the books you
woul d be nost interested in reading for an outside reading group project. Tonorrow, |
will informyou of your fellow group nmenbers based on this survey. Fromthis, you wll
creatively present your Gothic novel, providing the class with a broadened sense of
British Literature.

Nort hanger Abbey, by Jane Austen

Dracul a, by Bram St oker

Frankenstein, by Mary Wl | stonecraft Shell ey

W de Sargasso Sea, by Jean Rhys

The Italian, by Ann Radcliffe
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The Sorrows of Young Werther, by Johann Wl fgang Von Goet he

Directions and Requirenents for Qutside Readi ng G oups-Gothic Novels
A. Directions for Reading

1) Read the book! You will set your own pace. You are seniors, and | am/leaving you the
responsibility of conpleting the novel by the due date.

2) Meet with your group for a mninmmof once per week. You can hang out at a group
nmenber's home, "chill" at Starbucks-whatever is a conducive environment. You will tape
record your conversations as proof. | want to hear your opinions and thoughts regarding
your readi ng experience. Tapes are due to ne when you present your novel.

B. Requirenents for Presenting Your Skit

1) Creativity is nandatory-your skit nust be in the format of a TV tabloid, TV
newsnagazi ne, game show or tal kshow.

2) Characters' names and personas in the novel are discussed. Mention 3 specific
incidences fromthe scenes in the literature. Make at |east 3 connections between
specifics in the literature and the tinme period' s poetry studied in class.

3) Costunes and props are mandatory as well. Sound effects can be used if desired. All
your choices nust be skit and classroom appropriate. (Renenber: "If Banbi doesn't say
it, we don't!")

4) Delivery is vital-make us feel like we are watching your talk show, tabloid, etc.

5) How does the novel relate to people in Ronmantic Britain? Wat social issues plagued
then? What were their free-tine activities? Wat was the soci oeconon ¢ nake-up of the
period? Does this literature relate to |ives today? Verbally answer these questions
regardi ng the novel's characters in your skit.

6) Make sure every group nenber has an active role (i.e. speaking, dancing, singing,
etc.) in your presentation

Have fun! This is worth 25 pts. of your unit grade.

Qut si de Readi ng Presentations---Gothic Novels

Group Menbers
Novel
Dat e Present ed

* Originality--__ out of 5 Points

Proj ect engages the audience's interest. The product illustrates a plethora of
i nsightful, unique thought, exenplifying creative and inventive ideas.

* Pl ot/ Genre Requirenents--__ out of 5 points

Characters' nanes and personas in novel are clearly expressed. Also, three specific

i ncidences in the novel are presented. G oup nakes connections between specifics in the
Got hi ¢ novel and the Romantic poetry studied thus far in class.

* Delivery-- out of 5 points
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The skit appears well-rehearsed and "goes off with out a hitch"-a snooth, exenplary
delivery that holds the audience's interest and nakes them believe they are watching a
real TV tal k-show, tabloid, skit, newsnagazi ne, etc.

* Explanation--_ out of 5 points

Descri be the novel's significance to the individuals of the Romantic Period. What issues
were promnent in society? Did the novels touch on then? How does literature relate to
real life? This should be included and presented in an engagi ng manner.

* Equal Group Participation--__ out of 5 points

Evi dent from perfornance that each nmenber has a speaking part and/or vital role in the
skit. Everyone nust participate in the acting!!

Your score: out of 25 points

Appendi x E:
In-Cl ass Essay Topi cs-Romantic Poetry Unit

In five pages, you should feature the close-reading of a single poem The questions or
topi cs below are neant to get you thinking and aski ng questions as you re-read the poens
and choose one as the focus of your paper. These questions are nodels of what kinds of
guestions you should take to these poens. Fornulate your own argunment and readi ng of a
single poem supporting it with close textual analysis of the piece. Please use a blue
or black pen, skipping lines as you wite.

1. Look at how a poemrepresents orality, speech, song or sound. What relationship to
these oral states does the poemrepresent itself as having?

2. Exami ne the structure of address in a poem Wo addresses whomor what? |s the address
nmeant to evoke a speech act or conversation between two figures present to each other?
What power, capacity or responsibility does the act of address confer on each party?
Where or how does the figure of address position the reader of the poenf

3. Look at how a poemrepresents what we have called a figure of nargi nal existence: a
human who is barely human or exists on the borders of culture and nature, life and death;
an object or animal that is not human but takes on human attributes. From what position
does the speaker of the poem approach these figures? How does that position or his
relationship to that nmarginal figure change over the course of the poemor through the
wor k of the poenf

4. Look at how a poemuses the figure or voice of a child. Wiat is the relationship

bet ween the speaker and the child? What does the child nean to the speaker and how does
that change over the course of the poemor through the work of the poenf? How does the
poet or poem use the voice of a child or children?
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Courtesy of Professor Row and,
Harvard University, English 150--British Romantic Poetry

In-Class Essay Rubric

Nane

Poi nt s: out of 30 points

PNWkR~O

I ntroduction

Superb! Engages the reader fromthe first sentence while presenting your topic.

Wel | done! Perhaps not the nobst engaging intro, but still captures reader's attention
whil e introducing topic.

Al nost There-So-so introduction of the topic; needs to create interest and capture
reader!

Come On-1 Know You Can-Does not attenpt to capture reader's attention and fails to

i nt roduce topic.

I nsufficient-

No introduction of topic and no reader engagenent presented.

Thesi s
Super b-wel | thought, stated clearly, properly placed.
Wel | done-a bit short and/or wordy; however, still clear and conci se.

Al nost There-too short and/or too wordy, vaguely st ated.

Come On-1 Know You Can-unoriginal, unclear, disgorg-

ani zed and | acks sufficient |ength.

I nsufficient-

not stated at all. Wwere is it?

Body

Super b-assertions support thesis. Awesone organi zation of ideas, detailed descriptions
and neets length requirenment. Al so includes varied sentence structure and diction.

Wel | done-may | ack some detail; however, it is still organized, original, and neets
| engt h st andar ds.
Al nost There-| acks detail, does not conpletely support thesis, little organization, and

may not neet |ength requirenent.

Come On-1 Know You Can-fails to support thesis, a bit disorganized, unoriginal and fails
to nmeet standards of |ength.

I nsufficient-

no support relating to thesis, no organization, no |l ength requirenent net.

Evi dence/

Quot es

Superb-a variety of relevant quotes and exanples fromtexts that support the
topic/thesis. Docunented in MA format.

Wel | done-mmjority of quotes and exanples relate to topic/thesis. Properly docunented
M.A styl e.

Al nost There-quotes and exanples fromtexts used sparingly, but are relevant to
topic/thesis. Docunentation nmay be inproper.

Come On-1 Know You Can- a couple of quotes or exanples used that insufficiently relate to

topics/thesis. |nproper M.A docunentation

Insufficient-few quotes or exanples used, if any at all; they do not relate to the
topic/thesis. No M.A docunentation presented.

G ammar
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Super b-Very few
(3 or fewer), if any,
errors. Mstakes do not detract from essays overall flow
Wel | done- A handful of errors (4-6). Although these are a bit distracting, the essay
still flows nicely.
Al nost There-Several errors (7-10) that disrupt the flow and neani ng of the essay.
Come On-1 Know You Can-Several errors (11-14) that disract the reader and hi nder the
overal | nmeaning and fl ow of essay.
Insufficient-TOO MANY (15+) errors that reveal an unclear usage of gramar/
Mechani cs; thus, this hinders the expression of the topic.
Concl usi on
Superb-the thesis is restated in a new, clear nanner. Final responses nade in regard to
topi ¢ and body.
Wel | done-thesis is restated; however, it may not be presented in a new, clear nanner
Some concluding statenments relating to topic and body.
Al nost There-thesis is nmerely restated and few concl usi ons made.
Cone On-1 Know You Can-thesis is not restated and uncl ear concl usi ons drawn.
I nsufficient-
Thesis is not revisited at all and no conclusions drawn fromtopic/thesis.

30=A+ 29=A 37/ 28=A- 26=B+ 25=B 24=B- 23=C+ 22=C 21=C-
20=D+ 19=D 17/ 18=D 16 and bel ow=F
Appendi x E:

Mul tigenre Final Project Handout

Choose one of the following to conplete and subnit as your final unit project.
1) Poetry to Prose
Take one of the Gothic Novel's presented in class (this neans NOT the one your group
read) and transformthe prose into poetry. Based on key scenes and/or incidences,
construct 5-7 poens. "Publish" these works in your very own "Poetry Book." Decorate the
book's cover with a collage, drawing, watercolor, etc. representative of you poetry, the
novel and the tinme frane.
2) Brochure

From ext ensi vely studyi ng Romantic Poetry, you know that the "Big 6" poets focused nuch
of their witing on nature. Create a brochure using Romantic Nature poens. You may

choose what ever "destination" you desire. |In addition, select photos that tie in with
your destination and poens. |ncorporate |ines of poetry in describing this wonderful
place in your infornmational witing and picture captions. In the brochure, include
infformati on such as hotels, attractions, restaurants, etc. |Include a works cited of

poens used.

3) Vindication

Usi ng Mary Wl | stonecraft's Vindication of the Rights of Wonen as a tenplate, wite your
own Vindication of the Rights of Teenagers. It nust be a mninmum of 4-5 pages typed
(doubl e spaced)! Include 3-5 argunments with pictures that support your witten
response-thus, they justify thensel ves.

4) CD

Usi ng prominent thenes in Romantic Poetry, choose songs with lyrics pertaining. Ten
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songs nmust be chose with a mini mnum usage of one theme (a max than three). Burn these
songs onto a CD and type the lyrics. Construct a CD jacket; the lyrics should be inside
and the outside nust be decorated in sonme formof the follow ng-collage, photographs,

pai ntings, etc. Use |lines frompoens that illustrate this thenme in your own witten
review article on the CD for a magazine. (You only need to nmention 5 songs in the
article.) Include a works cited page of poens used.

Ronmanti c Poetry-Refining Self-expression, Critical Thinking and Witing
Mul ti genre Project

Nane:
Proj ect Choi ce:

El enent Eval uat ed
Descri ption
Score and Comment s
Creativity
Thi s assi gnment does not have to be "Picasso-esque"
--1 amlooking for creative display, originality of thought, and visual interest
_____out of 10 points
Artifacts Used
Songs, artwork, collages, etc. illustrate variety to engage interest. |ncorporate song
lyrics with a watercolor painting or a collage with an original poemto enconpass the
creative and concrete entities of the unit.
_____out of 10 points
Expl anati on
Based on your choice of project, the presentations of explanations may vary.
Nevert hel ess, defend your creation thoroughly stating why you chose the artifacts you
did, why you presented themin this manner, how did you interpret the Romantic Era, etc.
_____out of 10 points
Rel ation to Romantic Poetry/Era
How do your choice of artifacts, artistic representation, etc. correlate to Ronmantic
Poetry and the issues it represents in the era.
_____out of 10 points
Sour ces
Docunent information collected for all graphics, quotes, songs, poens, etc. Please
verify if any of these docunments are your own original creations.

____out of 10 points

Your score: out of 50 points

Appendi x G
Unit Rubric-Romantic Poetry

1) Participation and Attendance (35 pts.)

--- pinionnaire/witing response to painting /5 pts
--- Daily tool-sharpeners /20 pts
--- Participation in class/small group discussion /10 pts

2) Reading Logs (40 pts.)

--- Week 2: /10 pts.
--- Week 2: /10 pts.
--- Week 3: /10 pts.
--- Week 4. /10 pts.

3) Focused Free-Wite Quizzes (20 pts.)
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--- Week 2: /5 pts
--- Week 2: /5 pts
--- Week 3: /5 pts
--- Week 4. /5 pts

5) In-Class Essay (30 pts.)

6) Multigenre Final Project (50 pts.)

Unit Score: /200 points

29
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