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"I't"s uh known fact, Pheoby, you got tuh go there tuh know there. Yo' papa and yo'
mama and nobody el se can't tell yuh and show yuh. Two things everybody's got tuh
do fuh theysel ves. They got tuh go tuh God, and they got tuh find out about livin'
fuh theyselves” from Their Eyes Were Watching God by Nora Zeal e Hurston.

Where is "there,"” and how does soneone get to this place? Is this place a physical
envi ronnent, a point of understanding where we are in our lives, or could it be a
conmbi nation of the two? A person's sense of place can be acquired on a geographic
pl ane as well as on a personal |evel, and students nmay define their own sense of
pl ace through various ways, sonme of which may be reflected by how they are vi ewed
by ot hers, what their hobbies and interests are, those activities in which they
excel, and so forth. In this way, a sense of place begins to define the character
of a person. Likew se, young adults can di scover their place through different
circunstances in relation to high school, extra-curricular activities, as well as
ot her influences. These influences my be the town, state, or country in which a
student |ives can hel p define whom he or she is as a person, which, in turn, |eads
to an understanding of this person's position in life. Wen constructing an
educational unit for use in the eleventh grade | anguage arts classroom we
realized that "a sense of place" was a thene that our students need to explore

i n-depth. Adol escents are struggling to find where their place in the world lies,
and as they approach adul thood, the need to find where they fit into society
becones paranount. It is our goal, as teachers, to help students realize that it
is for themto deci de what and where their place is and what factors help to

i nfluence that sense of place.

The el eventh graders' personal needs will be addressed when they study this
thematic unit through establishing a sense of place is anal ogous to figuring out
where they fit in, what position they hold in |ife, how others see them and what
lies ahead in the future. Therefore, factions |like school, teans, conmunities,
states, or even the countries to which students bel ong can influence the pl ace
they are making for thensel ves. For instance, the psychol ogist, John Sine,
believes that the "term ' place' as opposed to space, inplies a strong enotional
tie, tenporary or nore |long-lasting, between a person and a particul ar physical

| ocation" (1985, p. 28). Wiere a person |lives helps to define how they and others
see them and it offers up a nore tangi bl e sense of place or belonging. On a nore
personal note, social ties with peers, famly nenbers, and others in the |ives of
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"It's uh known fact, Pheoby, you got tuh go there tuh know there

students offer 1nsight 1nto how they detine, tor thenselves, a sense of place.

O ten, high school students are grappling with trying to figure out who they are
as people and who they want to becone once they finish high school. For this
reason, we have decided to enbark on a voyage with our students to hel p guide them
on their way towards understanding what their place is in their personal lives as
well as in the world at | arge.

Pressure to achieve a sense of belonging surfaces right about the tine that
teenagers feel nobst out of place, in high school. For instance, theorist Erik

Eri kson feels " that the establishnent of a coherent sense of identity is
the chi ef psychosocial crisis of adol escence" (Steinberg, 1985, p. 249). Since
identity is a major crisis for students, we have themstudy literature that deals
with characters trying to find out who they are by defining their own sense of

pl ace. Because this is of paranmount concern to our students, we feel that a unit
that |lets students experience the many different places a person can find himor
herself in is an inportant teaching tool. There are many factors that influence a
person's sense of place. For exanple, what a person does and how one defines him
or herself in terns of how others see himor her offers up a defining point for a
sense of place. Students get a sense for who they are through the way they are
viewed by their peers. Peers can cause nuch of the doubt that surrounds students
when they are just beginning to fornul ate where they stand in their own |ives and
in the lives of others. For instance, psychol ogist, Laurence Steinberg contends
that " . . . other people with whomthe young person interacts serve as a mrror
that reflects back to the adol escent information about who he or she is and who he
or she ought to be." (1985, p. 251). Pressing forces of both the social elenent as
wel | as the maturational el enent nerge in adol escence demandi ng that young peopl e
focus their attention on their place in society, how others see them and what
path they are following to an uncertain and scary future (Steinberg, 1985). It is
this uncertainty that commands students to reflect on their lives to see where it
is they conme fromand where it is they are going. In this way, if students can
address for thensel ves what place they hold, then we believe that they will have
acqui red sonme stability in a tinme where instability reigns suprene.

Academ c needs will be satisfied for high school juniors through their use of

| anguage, which will enable students to see "how the world is organized, who they
are, and how they fit into the existing social structure" (WIllians, 1989, p. 3).
Witing becones the nedi umthrough which adol escents increasingly express

t hensel ves as they enter high school, which explains why they pay particul ar
attention to song lyrics. At the same tinme the students realize that keeping
either a personal journal or diary is quite beneficial in a tinme where confusion
is present (WIllianms, 1989). For this reason, we have constructed nany activities
that center around witing about short stories, poens, songs, and a novel. In
addition, we realize that in every classroomstudents will exhibit a propensity
for nultiple intelligences, and that not everyone will be interested in
conposition. We feel that it is necessary to honor the many different types of
intelligences that students may denonstrate in the classroom As a result, we
chose to include a variety of activities for students to conpl ete.

Hi storically, both poetry and nusic have been popul ar nedi uns through which
artists have expressed a sense of place. In nusic a sense of place has been
represented in religious hymms, national anthens and vari ous et hnographically and
geographically idiosyncratic nusical forns. The inclusion of nmusic in this section
of the unit has a variety of purposes. The nusic chosen has a distinctly Anerican
feel. Also, the four songs fromwhich the students wll choose to wite an
explication of the lyrics all present a different sense of place; neaning that
whil e one represents an individual's sense of place in regard to a physical house,
anot her addresses a sense of place in relation to the state of CGeorgia, another
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the United States and another the world and universe. By studying a sense of place
as it is represented in these various forns, students will have a nore

conpr ehensi ve understandi ng of the nmultitude of places of which one m ght have a
sense. Al so, using a variety of places will help the students to better understand
the many things, which conme to create, and are essential to, a sense of place.
This will further help themas they cone to define their own sense of place:

whet her that be in a house, Anerica, the world, et cetera. Another reason behind
using music, as an introductory activity to poetry is that lyrics m ght be
examned in the sane, or a simlar, way that poens are. In this way students wl|
have a good idea of how to approach a poem s handling of a sense of place due to
their experience with the nusic. The studying of the | anguage used to create a
sense of place in a song, for exanple, mght be carried over into the studying of
the | anguage used to create a sense of place in a poem Furthernore, listening to
musi ¢ i s sonething that nost of our students do daily. This serves as a very
strong vehicle then to attach the classroomwi th the students' daily experiences
and prior know edge. Finally, one nust not forget the enthusiasmthat wll be
generated by listening to nusic in the classroom That enthusiasmw || help create
a positive and productive environnment in which to study the poetry.

The specific songs have been chosen for many reasons, each is explored
individually. The first song played, "America the Beautiful,” will be discussed as
a class in terns of its depiction of a sense of place. Country-Wstern nusic
resonates with a sense of place: Texas and the American South. The inclusion of

Al an Jackson's "Honme," then, serves a dual purpose: an expression of the South and
al so a personal expression of Jackson's sense of place as it is related to the
house from his chil dhood. Mwving fromthe intensely personal sense of place

connected with honme the students will listen to Janmes Weatherly's "M dnight Train
to Georgia." Myving further fromthe uni quely personal and closer to a

conpr ehensi ve under standi ng of a sense of place, the students will listen to

anot her Country-Western song, "Cod Bless the U S. A ;" a patriotic song simlar to

"Anmerica the Beautiful" that will strengthen the students' understanding of a
sense of place in regard to the United States. The final song the students wl|
listen to is a contenporary rock song by The Smashi ng Punpkins: "Bullet with
Butterfly Wngs." This song reflects alternative rock nmusic's dedication to
expressing a feeling of isolation and alienation in the world. This song,
therefore, can serve as a vehicle to |ater discuss, in the poetry section of the
unit, the option of a |ack of a sense of place and what m ght cause such a
feeling. This '"out of place' feeling is comon anong hi gh school students, which
m ght partially explain alternative rock's hold on that age group, and which
serves to justify the exploration of this |ack of a sense of place.

The poetry read for this section of the unit follows very closely to the songs
listened to. The first poemto be discussed, "Song of the Chattahoochee," displays
this connection. As the title inplies, the poemis lyrical in its presentation and
will create a snooth transition between the use of song lyrics and poens as a way
to express a sense of place. The author, Sidney Lanier, is from Georgia and,
therefore, one sense of place to be discussed is that of Georgia. By beginning
with CGeorgia the students will be able to make direct connections between the song
"M dnight Train to Georgia" and the poem Also, simlar to the handling of the
songs, the poens will begin on a 'close to hone' level and build away fromthat.
The second poem Walt Whitman's "I Hear Anerica Singing," can be connected to the
two songs that deal with having a sense of place in, or about, Anerica. By
paralleling the two experiences in such a manner the students will develop a
continui ng vocabulary to define or express a sense of place. This will help as
they are asked to produce things reflecting their understandi ng of a sense of

pl ace, as a whole, and define their own sense of place and what has hel ped create
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It. Both ot the poens “A Man Sald to the Universe” and " Ihe Love Song of J. Altfred
Prufrock," deal with a sense of place in the world and uni verse. Both poens
express an out of place sensation simlar to that found in the song "Bullet with
Butterfly Wngs."

The general novenment of this portion of the unit, then, is two-fold: from

expl oring the m crocosmof the honme as it holds a sense of place (or fosters an
out of place sensation) to the macrocosns of the world or universe, as they too
have an expressed sense of place in nusic and poetry (or foster an out of place
sensation) and froma large group exploration of these thenes to an individua
exploration of these thenmes that will conme to fulfillment through the |Individua
Activity. Each novenent mrrors the VWygotskyan conceptualization of scaffol ding
whi ch, when applied to education, suggests going from heavy teacher gui dance, as
denonstrat ed through the teacher |ed discussion of "Anerica the Beautiful," to

| ess and | ess teacher guidance. The Small G oup Wrk serves the aforenentioned
function, while noving toward the ultinmate goal of the Individual Activity. Wile
the Small G oup activity is very structured, the Individual Activity allows a

| arge degree of freedomfor the student to work wthin. The choice allows for the
expression of sense of place in a song or a poem The students will have the

choi ce to deci de whether that song or poemis self-produced or chosen from an

al ready exi stent source. Both assignnents serve to bring the student closer to the
conpr ehensi ve under standi ng of a sense of place we desire to be acquired by each
student by the end of the unit. Both assignnents also allow the students to
confront what their sense of place is. This then allows themto determ ne the

pl aces they have a sense of and what individual things |lend thenselves to the
under st andi ng of the sense of that place, a second overall goal for the unit.

The short stories studied also focus on devel opi ng a keener understandi ng of how a
sense of place is illustrated in literature. The author of "A Witer's Sense of

Pl ace" creates detail pictures of how the land, one's cultural heritage, and one's
sense of belonging contributes to the devel opnent of one's sense of place.

Hi noj osa-Smith al so expl ores how a sense of places actually resides within the

i ndi vidual, even if the scenery/land has been taken away. "Everyday Use" by Alice
Wal ker exam nes how three African Anerican wonen struggle, yet affirmtheir sense
of place. However, one of the main characters, Dee, still lacks a "true" sense of
pl ace because she has not only been gone for a long tinme, but has al so changed her
birth name. Rather, she seens conpletely out of place in her nother's and sister's
envi ronnent. One again this story illustrates how a sense of place resides in the
person, not in material things. "A Soldier's Hone" witten by Ernest Hem ngway
expl ores how one may | ose his or her sense of place after the war. Krebs, the main
character, returns hone after the war feeling out of place and al one. Throughout
the story, he struggles with his sense of place in his conmunity, with fell ow war
heroes, with his famly, and with hinself.

We feel that these stories will reveal the different |evels associated wth the
theme, a sense of place. They explore the inner pleasures of having a sense of

pl ace, while also exploring the pain soneone feels when he or she | acks a sense of
pl ace and the struggles involved in devel oping a sense of place. The SPAWN
activity chosen for these particular stories will encourage students to step into
the shoes of the characters and feel their sense of place. However, the activity
al so challenges themto possibly create (what if/next/special) a new sense of

pl ace for the characters, exam ning why and how the character's sense of place
changes or redevel ops.

Athird activity that we will be using is the idea of collaborative witing.
Students will be required to collaborate to conplete one of three projects: nane
your generation essay, short story skit, or conparison essay frominterviews of
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tfamly nmenbers. Ihis activity allows students to have a choice, I1n addition, to
hel pi ng them define a sense of place. Goups that choose to wite an essay about
their generation nust include exanples fromevery nenber's |ife to show how t hey
define thenselves in terns of Generation Y (the generation after X). If students
choose to wite about a short story, they nust detail the way a character in the
story defines for himor herself a sense of place. Finally, if the group nmenbers
decide to wite an essay based on interviews of the same famly nenber, each
student nust ask questions that will guide himor her in discovering what that
particular famly nenber views as his or her own sense of place in the world.

By allowi ng students to coll aborate when witing, they are better able to generate
i deas, and the oral feedback that group nenbers provide allows students to exam ne
| anguage choices as well as the rhetorical situation (Dale, 1997). This
illustrates VWgotsky's theory that the | earning of |anguage is a social activity,
and this type of collaboration offers students a way to refine their |anguage
skills. To introduce students to this activity, we chose to insert the jigsaw
puzzle activity during week six. Even though the students will have previously
formed groups, only peer editing of individual student pieces was conpl eted rather
than producing an entire project as a group. The jigsaw puzzle activity lets the
students get a sense of what it neans to use their individual skills to conplete a
project as a group. For exanple, Helen Dale believes that even "in peer-response
groups, all that is available for evaluation or learning is the product.

Col | aborative witing, on the other hand, nmakes people's thinking about witing
external and explicit" (1997, p. 2).

Finally, Zora Neale Hurston's novel, Their Eyes Were Watching God, is suggested to
conplete the unit on "A Sense of Place" because of the strong representations of
the conmmunity of Eatonville, as well as other relationships to community found
within the novel. The main character, Janie, defines herself in many ways as a
result of the various communities she has found herself in whether it is the hone
of the Washburn's, Logan Killick's, the Florida Everglades with Tea Cake, or
Eatonville. People often define their sense of place based on where they |ive,
their famly, and their experiences in life. Hurston's novel captures all the

el enents of a wonman's journey to find herself and her place in the world. The
students wi Il produce an essay at the end of the eighth week of this unit based on
what they have di scovered about Janie's sense of place. A fornmal essay will be
used to hel p students to understand the inpact that witing has on thinking and
under standi ng. The use of witing in curriculumw | be to reveal to students the
i dea of discovery, and help to answer what the questions, what do I know, and what
do I want to find out? Witing about an experience that shapes a character's life
can then be used to draw a parallel to the students own experiences and what has
formul ated their |ives and sense of place.

“"Many witers discuss in their works of literature the inportant ramfication of
finding and devel opi ng a sense of place" (H nojosa-Smth, 1989, p. 888). Hel ping
young peopl e better understand thensel ves can be very gratifying for the teacher
as well as the students. Wen we designed our unit around this precept, we took on
the notion that we woul d enphasi ze the idea that students woul d becone better
readers and witers. This unit obliges us to take part in hel ping young people to
shape and nol d thensel ves. Furthernore, the thematic " A Sense of Place"” unit wll
enabl e students to performtasks that will polish their reading, witing, editing,
and problemsolving skills that can be used in their daily lives as well as in
school .

Because | anguage is such a part of students' everyday |lives, we understand, as the

prof essor and researcher Janes Wllianms put it, "[t]he power of |anguage
instruction is its inextricable link to who students are and who they are in the
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process of becom ng" (1989, p. 4). Ilhrough |Ianguage we W Il be able to ensure that
students can define for thensel ves what a sense of place neans, and where they fit
in that place. One author feels that "[t]he story is apocryphal; it has to be, but
living in the valley, and hearing the story, laid the foundation for what | |ater
| earned was to give ne a sense of place. By that | do not nean that | had a fee
for the place: not at all. | had a sense of it, and by that | nean that | was not
| earni ng about the culture of the valley, but living it, formng part of it. And
thus, contributing to it" (H nojosa-Smth, 1989, p. 888). Young |learners are just
starting to formwhat their sense of place is, and for sone, this task may be a
bit difficult. Adolescence is a turbulent tine in which many students feel as if
they do not fit into any place. By instructing themin a unit that deals with this
i ssue, we are supplying themw th the know edge that can help themfigure out who
they are and what lies ahead in their future. However, to do this, the students
must find their place in life. This unit provide students with an atnosphere that
advances their skills in literature, honors their nultitudes of intelligences,
allows for themto discuss their own responses, and offers thema way to be heard
and voice their concerns. In turn, this allows for their search for a sense of

pl ace to be a nore manageabl e chal |l enge rather than a full-blown crisis.
(St ei nberg, 1985, p. 252).
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St udent Cal endar

Homewor k for Week

Monday

Tuesday

Wednesday

Thur sday

Fri day

Week 1

Life map

Introduce life map activities.

St udent s begin

Sketch in cl ass
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In class |life map drafting & small group pairs. Students start on 2nd draft
Handout peer evaluation forns. Small group pairs and whol e cl ass di scussi ons
Di scussion concerning |life map. Small group work and Peer-eval uation
I ntroduce creative witing. Cass begins witing assi gnnment
Week 2
Smal | group work and full class discussions
Smal | group work to devel op one-page expl anation
Present ati ons
Present ati ons
Present ati ons
Week 3
Final Draft of one-page explication
I ntroduction to songs & discuss physicality of sense of place
Smal | Group Activity- brainstorm about song for explication
Conti nue wor ki ng on Rough Draft of explication
Finish explication & begin to review it with peers

Final Draft of explication due Monday & read "A man said . . ." & "The Love Song.

Week 4

Oiginal Song or Poem

Revi ew fi ni sh di scussion of two assigned short stories
Begi n Rough Drafts of original songs or poens

Fi ni sh Rough Drafts & individually revise them
Presentation of original song or poemin a small group
Whol e cl ass di scussion & read

Week 5

Readi ng assignnents & SPAWN activity. Begin reading "Their Eyes . . ."
I ntroduce SPAWN activity.

Di scuss "This Witer's Sense of Pl ace"

Begin Reading "Everyday . . ." In class discussion.

Col | ect HW
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Cont. discussion on Everyday . Begin reading "A Soldier's . . ."
Smal | group peer-revision of second draft

Col I ect HW

Di scuss aut hor

Zora Neal e Hurston

Week 6 Continue reading "Their Eyes . . ."

Break into groups to conplete Jigsaw Puzzle

Keep sanme groups to begin Collaborative Witing Project

Conti nue working on Col | aborative Witing Project

Fi ni sh Col | aborative Witing Project

Peer editing of Collaborative Witing Project

Week 7

Readi ng novel Their Eyes Wre Watchi ng God

Ext ended definition Introduction Activity & Chapters 1-4 for Wdnesday
Peer review of extended definition

Di scussion of Chapters 1-4 & Chapters 5-8 for Friday

Conti nue di scussion of Chapters 1-4 & discuss essay and rough draft
Rough Draft due on Monday

Di scussi on of Chapters 8-12

Week 8

Final draft of essay due Friday

Rough Draft due & peer editing begins

Di scussi on of Chapters 8-12

Peer editing of Rough Draft & Discussion of Chapters 8-12

Chapters 12-17 for Thursday

Peer editing & finish discussion of Chapters 8-12 (if tine allows, beg
Di scussion of Chapters 12-17 & final essay

Fi nal essay due & discussion of rest of the novel

Rem nd that portfolio is due next Friday

Week 9
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Porttol 1 os due by lhursday or Fkriday

Begi n assenbling Portfolios

Conti nue working on Portfolios and synthesis

Conti nue working on Portfolio & assign presentation tines
Presentation of selected portfolios

Presentation of selected portfolios

Overal | Assessnent Based on (bjectives
Life Map 5%

Represent ati on/ Presentation of Life Map 10%
Explication of Song (1 page) 5%

Pr oduced/ Chosen Song or Poem 10%

with Explanation (1 page)

SPAWN (2 activities worth 5% each) 10%

Col | aborative Witing Piece 15%

Essay 25%

Portfolio 15%

Vocabul ary 5%

Total 100%

Weeks 1 & 2

Using Multiple Intelligence in the O ass
Introduction to the thene A Sense of Pl ace
Introduction Activity - Creating a Life Map
Materi al s

* Posters

* Crayons

* Markers

* Magazi nes

* Scissors

bj ective 1. individual activity

To produce a visual representation in the formof a life-map of the factors that
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I nTluence thelrr sense of place

To devel op a clear understanding of the factors that influence their sense of
pl ace

Criterion Statenents:
1) Students nust produce a visual life-map with at 10-15 vi sual representations

2) Students nust represent the various events/mlestones that hel ped them devel op
a sense of place

3) Students work nust follow the guidelines presented in the rubric
(See Rubric)
oj ective 1-A: small group activity

To orally articulate to peer-group nenbers one epi sode represented on their map,
exam ni ng how that event contributes to their sense of place

Criterion Statenents:

1) Student groups nust focus on devel oping a better understandi ng of the group
menbers sense of pl ace

2) Students will be evaluated based on the | evel of participation in the group
whil e presenting and listening to other nmenbers (This will be assessed through the
peer evaluation fornms found at the end)

3) Students will be expected to provide other group nmenbers with productive
feedback (This will be assessed through the peer eval uation forns)
4) Students will be expected to fully devel op one episode fromtheir |ife-map

(bj ective 1-B: whol e cl ass

To produce a piece of creative witing based on the chosen episode to present in
cl ass

Criterion Statenents:

1) The ability to represent in witten form (poem short-story, or essay) the
story shared with their group nmenbers

2) A mninmmof 2 typed (doubl e-space) or hand witten pages

3) The witing should be consistent with regard to form mnechanics, granmar usage,
spel ling and punctuation that the witer chooses within the work

4) The degree of el aboration, neatness, and creativity (Neatness, as in being able
to follow the visual thene of the Iife map)

5) The ability to incorporate useful peer feedback in the creative wite-up

6) The writing should reveal the episodes' influence on that student's sense of
pl ace

Week 1
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Day 1 - Monday
55 m nut es

10 m nutes: Return vocabul ary homewor k. Address questions and concerns. Revi ew new
wor ds.

20 mnutes: Introduce |ife map concept, nodel for students and explain. Each
student should receive a life map handout. Oral explanation should include: thene
of life map, sequence of inportant events, and an understandi ng of how these
events hel ped devel op a sense of place. Allow tine for questions.

10 m nutes: Hand out rubric to the students. Explain the details of the rubric and
how t hey apply to the visual representation. Allow tine for questions. *Al so
di scuss the students' final portfolio.

15 m nutes: Students can start a sketch of life map in class. *Teacher hands out
rubric for portfolio.

Day 2 - Tuesday
55 m nut es

30 mnutes: In class life map drafting. Teacher will circulate around the class to
students wth their questions.

10- 15 m nutes: Students have discussion in small group pairs of two students,
group pairs will be chosen by the students. Students should critique draft
consi dering rubric and gi ve each ot her feedback.

10- 15 m nutes: Individual students start on draft # 2. Students will have asses to
the materials |isted above.

Day 3 - Wednesday
55 m nutes
10 m nutes: Two SAT preparatory questions

10 m nutes: Each student will receive a peer-evaluation formthat will be given
out by the teacher. The teacher will explain in detail how the peer eval uation
formworks and affects the students' grade.

25 mnutes: Students will get into their small group pairs (of twd) also pairing
Wth two new students. Students will be expected to provide productive feedback
concentrating on the ideas developed in their second draft. Students will be
expected to start taking notes for their peer evaluation forns.

10 m nutes: The class will cone together as a whole to discuss issues and
questions concerning their |ife map project.

Honmewor k: The students need to begi n devel opi ng (think about) one particul ar event
on their Iife map to orally explain to group nenbers, considering how this (place
or event) hel ped them devel oped a sense of place.

Day 4 - Thursday

55 m nut es
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10 m nutes: Iwo SAl preparatory questions. Collect vocabul ary honmewor K

15 mnutes: There will be a discussion on how the students feel their life nmap
represents their personal devel opnent of a sense of place. Any additional concerns
or questions will be addressed at this tine.

27 mnutes: Students will continue working in their chosen small group, to
finalize the second draft of their visual representation (life map). Each student
shoul d have the opportunity to orally explain one episode fromhis or her life map
to the other student. Students are to continue taking notes for the peer

eval uati on form

3 mnutes: Students will be rem nded that their life map should be in its fina
stages of conpletion. They shoul d begin deeply considering one particul ar epi sode
or mlestone that influenced or hel ped them devel oped their sense of place.

Day 5 - Friday
55 m nut es

15 mnutes: The creative witing assignnment will be introduced to the class. The
students wll be given a rubric that enphasis content and creativity. Tine will be
al l oned for questions and concerns.

40 mnutes: In class, the students begin working on their first creative witing
rough draft.

Honmewor k: Conpl ete creative witing rough draft and 1 page expl anati on, due the
fol | owi ng Monday.

A Sense of Pl ace
Grading Rubric for Life Map Activities
Life Map Vi sual Presentations (50)
~__Illustrations (20)
5 points
* Detailed
* Neat
* 10 or nore | abel ed
___ Color (7)
___Oderliness (18)
6 points each
* logically ordered and suggests a narrative flow
* sufficiently displays events frombirth to present
* good use of space (fills page)

___ _Creative and Stylistic clarity, conpetence ands effectiveness (5)
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*One page explanation of representation (50)
_____Usage (10)

2 points each

* vocabul ary, spelling

* punctuation

* sentence form and agreenent

* fluency

* other grammatical errors

____Content (20)

* di splays significance of chosen topic adequately (9)

* extensive use of thoughts, feelings, and details describing the to topic (5)
* conpl ete devel opnent of topic, well organized and focussed (6)

* adequately defends and supports choice of representation (12)

* clear, concise description of representation (8)

Presentation of Life Map and Representation
* representation displays significance of topic (10)

* students present and explain significance and why he/she chose to represent it
as they did (10)

* sufficient overview of [ife map (5)
* Representations are graded separately according to form (25)

Al grades issue will be considered in light of the student's ability to fully
devel op the concept a sense of place, and how that concept relates to he/ her

i ndi vidual . The creative witing piece will be graded with different criteria but
simlar to *.

Portfolio Rubric
Creativity 5 pts.
Tabl e of Contents 5 pts.
Life Map 10 pts.

1 Poem or Song 10 pts.
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1 SPAVWN Activity 10 pts.

1 Copy of Collaborative Witing Piece 10 pts.
3 Page Synthesis 50 pts.

How do all of these exhibits help you to formyour own idea of a sense of place,
and how do they help you think about a witer's use of the thene "a sense of
place" in literature? Follow your rubric for the formal essay.

Week 2
Day 1 - Monday
55 m nut es

10 m nutes: Return vocabul ary homewor k. Address questions and concerns. Review new
wor ds.

40 m nutes: Students imediately return to small groups to work on devel oping a
second draft. Peer group nenbers will act as peer-editors; the will be expected to
proofread and provi de commentary. The teacher wal ks around roomto check students'
rough draft. Students are rem nded to take notes for their peer eval uation.

5 mnutes: The class returns as a whole to discuss small group work process.
Questions and student concerns are addressed at tine. Students are assigned
present ati on dates.

Day 2 - Tuesday
55 m nutes
10 m nutes: Two SAT preparatory questions

35 mnutes: Students return to small groups focusing on devel oping their one page
expl anation. The teacher will circulate around the roomto check students'
pr ogr ess.

10 m nutes: Students return to their individual sets. They are given tine to
conplete and turn in peer evaluation forns.

Note: Time distribution explanation. Atotal of 135 m nutes have been set aside
for presentations and presentation discussion. W have projected 25 students and
each student has been allocated 5.4 mnutes that totals 135.

Day 3 - Wednesday
55 m nutes
10 m nutes: One SAT preparatory question

45 m nutes: Presentations begin. Presentations will include their visua
representations and oral creative witing piece. After each student presents,
ot her students are wel coned to ask questi ons.

Day 4 - Thursday

55 m nut es
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10 m nutes: SAI prep questions. Collect vocabul ary honmewor K.

45 m nutes: Presentations begin. Presentations will include their visua
representations and oral creative witing piece. After each student presents,
ot her students are wel coned to ask questi ons.

Day 5 - Friday
55 m nut es

45 m nutes: Presentations begin. Presentations will include their visua
representations and oral creative witing piece. After each student presents,
ot her students are wel comed to ask questi ons.

10 m nutes: The class discusses (as a whole) what they |earned fromthe
present ati ons.

Weks 3 & 4

Expressions of a Sense of Place in Misic and Poetry
Materi al s

Songs:

* "America the Beautiful"

* Weat herly, Janes. "M dnight Train to Georgia"

* Jackson, Al an. "Honge"

* "God Bless the U S A"

*

The Smashi ng Punpkins. "Bullet with Butterfly Wngs"
Poetry:

* Lani er, Sidney. "Song of the Chattahoochee"

* Whitman, Walt. "I Hear Anerica Singing"

* Crane, Stephen. "A Man Said to the Universe"

* Eliot, T. S. "The Love Song of J Alfred Prufrock”
ojective 2. Small Goup Activity

To have groups of four or |ess produce an explication, a mninmum of one page in
l ength, of the Iyrics of a song that was presented in class in relation to the
song's depiction of a 'sense of place.'

Criterion Statenents:

1) The students will produce an explication of song |lyrics which adequately
expresses the students understandi ng of sense of place

2) The students' explication should display sufficient understanding of the
vari ous el enents which create a sense of place

3) The students' explication should display sufficient understandi ng of what
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"place’ the artist I1s giving a sense of. Ex: (Georgla, America, home, et cetera
bj ective 2-A: Individual Activity
To either:

1) Produce an original song or poem which expresses the individual's understandi ng
of his/her own sense of place and present it to the class

or

2) Choose a song or poem not discussed in class and wite a m ni num of a one page
expl anation of the song or poemas it relates to the individual students' sense of
pl ace and present the song or poem along with explanation, to a small group

Criterion Statenents:

1) To have students either produce or choose a song or poem whi ch expresses
hi s/ her individual sense of place

2) To have students either produce or choose a song or poem which adequately

di spl ays the individual's understanding of the thenme: sense of place through the

i ncorporation of a nunber of the various el enents which have been di scussed in the
al ready studi ed works

3) The student's presentation of the song or poemto the class thoroughly explains
the song or poemis relation to the individual's sense of place

4) Separate guidelines will be used to evaluate the witten portion of the two
opti ons

Week 3
Day 1 - Monday
55 m nut es

10 m nutes: Return vocabul ary homewor k. Address questions and concerns. Revi ew new
wor ds.

15 mnutes: Revisit things which create a sense of place

15 minutes: Play "America the Beautiful" discuss as a class in what ways this is
representative of a sense of place

15 m nutes: Discuss as a class where one m ght have a sense of place: hone,
Georgia, Anerica, in the world or universe, others.

Day 2 - Tuesday

55 m nut es

10 m nutes: Two SAT preparatory questions

20 mnutes: Listen to: Jackson's "Hone," Watherly's "Mdnight Train to CGeorgia,"
"God Bless the U S.A " and The Smashi ng Punpkins' "Bullet with Butterfly Wngs"

10 m nutes: Explain assignnment Objective 2: small group activity. Handout grading
rubric.
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15 mnutes: Students choose groups and declide on one of the songs to wite a
one-page explication of it inrelation to its depiction of sense of place.
Pre-write/brainstorm

Day 3 - Wednesday
55 m nut es
10 m nutes: Two SAT preparatory questions

45 m nut es: Conpose one-page explication rough drafts; during this tinme the
teacher will circulate to help with any problens or answer any questi ons.

Day 4 - Thursday
55 m nut es
10 m nutes: Two SAT preparatory questions. Collect vocabul ary words.

20 mnutes: finish one-page explication rough draft; during this tine the teacher
will circulate to help with any probl enms or answer any questi ons.

25 mnutes: small group revision of one-page explication; begin final draft which
i s due on Monday

Honmewor k assi gnnent: Read Whitman's "I Hear America Singing" and Lanier's "Song of
t he Chattahoochee"

Day 5 - Friday
55 m nut es
10 m nutes: Vocabulary Quiz

5 mnutes: introduce poetry as a way to express a sense of place: relate poetry to
song lyrics as a form of expression

35 mnutes: discuss the two poens in terns of their expression of a sense of
pl ace: Georgia, Anmerica.

Homewor k assignnent: Finish final draft of one-page song |lyric explication paper
read: Crane's "A Man Said to the Universe"

read: Eliot's "The Love Song of J. Alfred Prufrock"

Grading Rubric for Small Goup Activity [Objective 2]

Content (70pts.)
Paper displays a strong understanding of what a sense of place is. 20 pts

________ Paper di splays a strong understandi ng of the various el enents which
create a sense of place. 15 pts

Paper clearly defines of what place the artist is giving a sense. 10 pts
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________ Paper adequately supports and expl ains how a sense of place is created or
addressed in the song.

25 pts
Form (30pts.)

________ Mechani cs (usage, punctuation, spelling, capitalization, sentence
conpl eteness errors). 10 pts
Creative and stylistic clarity, conpetence and effectiveness. 10 pts

Paper has a logical, orderly, support of ideas and flow. 10 pts

55 m nut es

10 m nutes: Return vocabul ary homewor k. Address questions and concerns. Revi ew new
words. Col | ect one page group song lyric explication paper.

10 m nutes: Review finish Friday's discussion if necessary

35 mnutes: Discuss Crane's "A Man Said to the Universe" and Eliot's "The Love
Song of J. Alfred Prufrock” and their expression of sense of place in the world
and uni verse

Day 2 - Tuesday

55 m nutes

10 m nutes: Two SAT preparatory questions

10 m nutes: Review finish Monday's discussion if necessary

10 m nutes: Explain assignnment: objective 2-A individual activity. Handout
gradi ng rubri c.

25 m nutes: Students begin rough draft; during this tinme teacher will circulate to
hel p with any probl ens or answer any questions.

Day 3 - Wednesday
55 m nut es
10 m nutes: Two SAT preparatory questions

45 m nutes: Finish rough drafts and individually revise; during this time teacher
will circulate to help with any probl ens or answer any questi ons.

Homewor k: Conpl ete final draft for Thursday
Day 4 - Thursday
55 m nutes

5 mnutes: Collect vocabul ary words. Answer any questions about presentation.
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50 m nutes: Students present to a small group the song or poem chosen or produced
wi th explanation of its significance in relation to sense of place

Day 5 - Friday
55 m nut es

15 mnutes: Finish small group presentations; prepare for |arge group di scussion
of overriding thenmes found in each of the groups

40 m nutes: Wol e cl ass discussion regardi ng what was presented in small group:
the overriding thenmes regarding a sense of place

Honmewor k: Read "Everyday Use" for Monday

G ading Rubric for Individual Activity [Qbjective 2-A]:
Oiginal Song or Poem Production

Content (60pts.)

________ Song or poemrepresents clearly and coherently the student's sense of
pl ace. 20pts

________ Song or poem di spl ays an understandi ng of the thene 'a sense of place' by
i ncorporating a nunber of the various el ements which have been di scussed as being
formati ve of one's sense of place. 15pts

________ Song or poemlogically and orderly presents its ideas in a creatively
conpetent and effective manner. 15 pts

________ Song or poem develops fully the student's topic and has a strong sense of
conpl eteness. 10 pts

Creativity (40pts)

________ Song or poem has extensive use of creative detail, description, thought
and feeling which express the student's sense of place. 20 pts

________ Song or poemis creative, original, insightful and significant in
relation to the student's sense of place. 20 pts

Grading Rubric for Individual Activity [Objective 2-A]:

Chosen Song or Poem Expl anati on

Content (75pts.)

The expl anation states what the student's sense of place is. 15 pts

_______ The expl anation of the chosen song or poemrepresents clearly and
coherently the student's sense of place as it is presented in the song. 20 pts

_______ The expl anation of the chosen song or poem di splays in what ways the song
or poem expresses the thene a sense of place through its incorporation of the
various el enents which have been di scussed as being formative of a sense of place.
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15 pts

_______ Expl anati on devel ops fully the connecti on between the chosen song or poem
and the student's sense of place. 15 pts

_______ Expl anati on adequately supports and expl ains how a sense of place is
created or addressed in the chosen song or poem 10 pts

Form (25pts.)
Expl anati on i npl enents proper nechani cal usage. 10 pts

_______ Expl anation logically and orderly presents its ideas in a conpetent and
effective manner. 15 pts

Week 5

Under st andi ng Short Stories
Usi ng the SPAWN activity
Assi gnment for Short Stories

SPAWN st ands for special powers, problemsolving, alternative viewpoints, what if,
and next. These categories encourage students to nove beyond just facts. They can
el aborate on various situations in the text. ( Teachers, Readers and Learners,

Wl liam Brozo and M chel e Si npson)

Materi al s

* "Everyday Use" by Alice Wl ker

* "A Sol dier's Hone" by Ernest Hem ngway

* "This Witer's Sense of Place" by Rol ando Hi nojosa-Snith

* "Their Eyes Were Watching God" by Hurston

oj ective 3. SPAWN Activity

To understand and produce witing as generated through the SPAWN activity.
Criterion Statenents:

1) Witing should concern a sense of place thene.

2) The writing should be consistent with regard to the form nmechanics, usage,
spel ling, and punctuation for each piece.

3) Witing should exhibit a clear understanding of each part of the SPAW
activity.

* Special Powers (to change an event)
* Alternative Perspective

* \What if?

* Next (what happens next)
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4) Each witlng assignnent should be a m nl num of 3 paragraphs, at |east t1ve
sent ences

Week 5
Day 1 - Monday
55 m nut es

5 mnutes: Return vocabul ary honework. Address questions and concerns. Revi ew new
wor ds.

20 m nutes: Introduce the SPAWN activity. Explain to the students what each
activity nmeans. Hand out exanples of each activity and a rubric. Allow tinme for
questions and concerns. Assign homework centering around the SPAWN activity for
the short story "This Witer's Sense of Place.”

30 mnutes: Discuss the short story and how the witer devel ops a sense of place.
Expl ore the influences that hel ped create the witer's sense of place.

Honmewor k: Pi ck one of the SPAWN activities to wite about. Assignnment due Tuesday.
Day 2 - Tuesday

55 m nut es

10 m nutes: SAT prep questions

20 minutes: The class will have a discussion of the honework assignnent. Ask for
volunteers to read their assignnents out |oud to the class.

25 mnutes: Begin reading in class the short story "Everyday Use" al oud.
Periodically throughout the reading the students will be asked to explain what
they feel the character's sense of place is.

5 m nutes: Assign honmewor k.

Homewor k: Fi ni sh readi ng "Everyday Use" and choose another activity from SPAWN to
wite about. Assignnent due Wednesday.

Day 3 - Wednesday
55 m nut es
10 m nutes: Two SAT preparatory questions.

30 mnutes: The class will continue their discussion about "Everyday Use."
Students will be asked to share with the class their homework assignnents.

5 mnutes: Collect honmework assignnent.

20 minutes: In class, begin reading a "A Soldier's Honme" al oud. Develop with the
students the main characters' (Krebs) sense of place.

Honmewor k: Rem nd students to begin reading Their Eyes Were Watching God. Begin
working on their [ast SPAWN activity with is due Friday concerning "A Soldier's
Hone. "

Day 4 - Thursday

file:///C|/My Documents/website/VirtualLibrary/ShackelMullPhillips.html (21 of 39) [1/19/2000 7:12:50 PM]



"It's uh known fact, Pheoby, you got tuh go there tuh know there

bb m nut es
10 m nutes: Two SAT preparatory questions. Collect vocabul ary honeworKk.

30 mnutes: The students will start on their second draft of the SPAWN assi gnnent
due Friday. The teacher wll wal k around the class to see if anybody needs hel p or
has addi ti onal questions.

15 mnutes: Small group peer revision of second draft.

Homewor k: Conpl ete SPAWN activity assignment and continue reading Their Eyes Wre
Wat chi ng Cod.

Day 5 - Friday
55 m nut es

20 m nutes: Have students read their homework assignnents aloud to the class.
Di scuss what the students felt they gain fromthe SPAW activity. Collect Homework
assi gnnment s.

10 m nutes: The teacher discusses background of the author, Zora Neal e Hurston
which will conme fromthe follow ng websites:
www. uky. edu. / St udent Or gs/ AWARE/ ar chi ves/ zora. ht ml  and

spl avc. spjc.cc. fl.us/hooks/Zoraint.htm wth the cl ass.

25 mnutes: Ask the students if they are having probl ens understandi ng the

di al ect. Discuss those problens. Wth the class, begin reading chapter one al oud.
Have the students try to put in their own words what they think the author is
saying. Continue this until the period ends.

Homewor k: Conti nue readi ng the novel .
Activities for Short Stories - "Everyday Use," "A Soldier's Honme," and
"This Witer's Sense of Place.”

SPAWN: stands for special powers, problemsolving, alternative viewoint, what if
and next. These categories encourage students to nove beyond the facts of the
text. Here, they are able to el aborate on various situations in the text. They can
creativity engage with their own ideas concerning the stories and devel op new ways
of thinking about what happens.

(Devel oped from - Readers, Teachers, and Learners: Expanding Literary in Secondary
Schools, Wl liam Brozo and M chell e Sinpson)

Choose one of the follow ng for each short story. Please pick a different approach
for each story studied. Wichever activity you choose, please make sure to fully
devel op your ideas centering around the thene a sense of place.

Speci al Powers

| magi ne that you have the power to change any event in "A Soldier's Hone." You
must wite and tell what event you changed, how you changed it, and what could
happen as a result of this change. You need to exam ne how this person's sense of
pl ace changed, resulting fromthe changes you nmade. For exanple, you could rewite
Krebs' return hone. Instead of returning home, he could stay in Germany and nmarry.
O when he returns to Anerica, he could choose to stay in a 1-bedroom apart nent,
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Instead of at hone wth his famly. How mght his sense of place change? Ihink
about what you m ght nmake different.

Al ternative Vi ewpoi nt

Wite a journal fromthe viewoint of one of the characters in the story (not you
own viewpoi nt). For exanple, what m ght Maggie |ater that evening in her daily
journal wite about her sister's visit? What m ght she say concerning her own
personal sense of place or her feelings about her sister's sense of place? How are
their feeling difference or simlar? At this point, really try to "step into the
shoes" of the characters, and try to becone them for a day! Renenber wite from
their perspective.

What i f

What if one of the stories took place in Atlanta, New York Cty, Qakland, CA., New
Oleans, or the 17th, 18th, 19th century, etc. Wite a scenario explaining with
detail what if the story happened in a different place, tine period, or culture.
What if the story "A Soldier's Hone" took place after the Persian War? How m ght
Krebs' feel about returning honme to Anerica? Wiat woul d happen? What woul d be

di fferent? How woul d his sense of place change? What factors would contribute to

t hose changes?

Next

Considering the story's end, think about what happens next. Create an extension of
the story's ending. For exanple, Dee (from "Everyday Use") returns honme because
her not her has suddenly passed away. She goes to the funeral and decides to say at
home with Maggie. |Imagi ne how the characters' sense of place would change or
redevel op? Exam ne how life m ght be different considering the nother's death and
Dee's return. You mght tell your story from Dee's, or Maggie' s or an outside
narrator's perspective. Be sure to focus your story around the thene a sense of

pl ace.

Note: | have provided exanpl es that suggest different ideas and approaches
concerni ng each SPAWN activity, as a way to help you think about possible
situations. Please try to be creative and devel op different scenarios and
per spectives other than the ones | have presented. However, if you choose to
foll ow one of the exanples el aborate nore fully.

Evaluation Criteria

* Final project shows a clear understandi ng and devel opment of the characters’
sense of place. 15pts

* Final project follows the guidelines suggested for each SPAWN activity. 15pts

* The students thoughtfully considered alternative viewpoints and situations.
10pt s

* Degree of originality and creativity. 5pts
Appropriate granmar and nechani cs. 5pts

D scussi ons Questions

"This Witer's Sense of Pl ace"

How does the witer establish his sense of place?
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Illustrate wth passages fromthe story.

How does the | and and scenery/nature play a role is his sense of place?

Illustrate with passages fromthe story.

How does heritage play a role?

What does he feel creates a sense of place? Do you agree? Wiy or why not, explain?
Can you rel ate your own personal sense of place to what the witer believes?

Spawn Activity Discussion

What if the witer was in a different a place, lets say A aska? How mi ght his
sense of place be different? O how m ght he describe his sense differently? Use
what ever know edge you have about Al aska's | andscape, etc.

Di scussi on Questions
"A Sol dier's Hone"
What did you make of the story?

Considering the thene "a sense of place", describe Kreb's sense of place before,
during, and after the war?

What words or phrases does the author use to nmake this sense cone alive?

How and why has Krebs changed since com ng hone fromthe war? Wiy m ght he now
feel out of place?

What's his famly's (nother, sister, and father) sense of place? Do they even have
one?

How do they affect Krebs' sense of place and enotions?
Consi dering the Spawn Activities

What if Krebs had never gone to the war? How m ght his sense of place and sense of
community be different? Wiy? Consi dering what you know about the war, how m ght
the war change a person's sense of place?

O consider if Krebs had fought in the Persian Gulf War. What m ght his sense of
pl ace be? Why? What rol e does society play in a person's sense of place?

D scussi on Questions

"Everyday Use"

What did you think of the story? Do you have any probl ens understanding the story?
What are the characters' (the nother, Maggi e and Dee) sense of place?

How do their individual sense of place differ? How are they simlar?

Way m ght Maggie's sense of place be simlar to her nother's? Wiy does Dee's seem
different?
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How has Dee's sense of place changed?
How does the author describe the characters' sense of place?
What are the factors that contribute to each character's sense of place?
Consi dering the Spawn Activity

If you had special powers to change one of the character's, who woul d that
character be? \Wy?

How woul d t he changes you nade effect that character's sense of place?

How might this story be different if it happened in the 1990's? How m ght the
character's sense of place be different? Is there any reason why the character's
sense of place m ght not change?

Week 6

Col | aborative witing techniques in the classroom
Group Introduction and Witing Activities
Materi al s

* Jigsaw puzzl es

* Peer review forns

oj ective 4. group skills introduction activity

To enabl e the students to work together in groups to conplete a jigsaw puzzle
(taken from Hel en Dal e's Co-authoring in the C assroon

To have the students prepare for working together to conplete a witten assi gnnent
as a group

Criterion Statenents:

1) Students will be given pieces to a puzzle and will be instructed to put them
together without the help of a visual picture

2) Students nust form groups, and each student nust participate
3) The puzzle nust be finished before the end of the period
Cbj ective 4-A. group witing activity

To all ow students to remain in groups to produce a piece of witing that shoul d
reveal a group effort centering around the students' ideas of their own sense of
place witten by the group and edited by their peers

Criterion Statenents:

1) Students will be evaluated based on the work they choose to create whether it
be an essay on their generation, conparing/contrasting essay on famly interviews,
or an essay based on a character's (fromone short story) sense of place.

2) A minimmof 2 typed (doubl e-space) or handwitten pages
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3) The witing should be consistent with regard to form and content (placing an
enphasi s on content)

4) The degree of el aboration, organization, and creativity

5) The ability to revise the group's rough drafts making the necessary corrections
as eval uated by the peer review forns

Week 6
Day 1 - Monday
55 m nut es

10 m nutes: Return vocabul ary homewor k. Address questions and concerns. Revi ew new
wor ds.

30 minutes: Objective 4 group skills introduction activity: Explain the idea of

col l aborative witing: tell students to break into small groups of 3-4 students
and give each group pieces to a different jigsaw puzzle. They will be required to
conpl ete the puzzle without seeing it in its conpleted state before the end of the
period. Each nmenber of the group nust contribute to ensure that the puzzle is

fini shed.

15 m nutes: Objective 4-A Explain what the students nust be prepared to do with
the col l aborative witing assignnent: students will be required to work in groups
for the rest of the week to conplete one of three projects: nane your generation
essay, short story skit, or conparison essay frominterviews of famly nenbers.
Homewor k for Tuesday: Students nust deci de what type of representation they are
goi ng to do.

*Rem nd students to keep reading Their Eyes Were Wt chi ng God.
Day 2 - Tuesday

55 m nut es

10 m nutes: Two SAT preparatory questions

45 mnutes: Students forminto groups to work on coll aborative witing projects.
During this time the teacher nust circulate to help with any probl ens or answer
any questions. *Renm nd students to keep reading Their Eyes Were Wit chi ng God.

Day 3 - Wednesday
55 m nut es
10 m nutes: Two SAT preparatory questions

10 m nutes: Have students di scuss any problens they are having with working in
groups or about their witing in general.

35 mnutes: Students use this tine to continue working on their projects. Teacher
must circulate to nake sure groups are working effectively and efficiently and to
answer any questions students may have. *Rem nd students to keep reading Their
Eyes Were Watchi ng God.

Day 4 - Thursday
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bb m nut es
10 m nutes: Two SAT preparatory questions Col |l ect vocabul ary homewor k.

45 m nutes: Students will again break into groups with the idea of finishing their
projects so that they may be exchanged with another group on Friday for peer
editing. During this tinme the teacher will be help revise any students who are
near finishing and answer any questions. *Rem nd students to keep reading Their
Eyes Were Watchi ng God.

Day 5 - Friday
55 m nut es
10 m nutes: Vocabul ary Quiz

20 m nutes: Have groups exchange project papers with one other group for peer
editing using rubrics. During this time the teacher will circulate and help with
any editing questions.

20 minutes: At this tinme, students will give the projects back to their owners so
that each group may neke the necessary revisions. The teacher will walk around to
each group answering questions about the revisions. *Rem nd students to keep
readi ng Their Eyes Were Watchi ng God.

5 m nutes: Homework for next Wdnesday is Chapters 1-3 of the novel.
St udent Cbj ectives and Eval uati on Sheet-Col | aborative Witing Generation Essay

Pronpt: Nanme your generation. Support your stance with explanation and specific
detail drawn fromthe experiences of all nenbers of the group. If you prefer, you
can wite a paper which protests the |abeling of your generation as Generation Y
(the generation following X). You nust still include the experiences and points of
view of all group nenbers in a two-page, typed, doubl e-spaced essay. The foll ow ng
Wi ll be the grading criteria that will be used to eval uate your group essay:

1. Purpose 20 15 10 7 5

a) Presents a thorough analysis of the subject matter, denonstrating an
under standi ng of this topic

b) Anal yzes the subject matter wi thout digressing to another topic

2. Information 20 15 10 7 5

a) Provides enough information so that the audi ence understands the analysis
b) Uses concrete details and exanpl es

3. Organization 15 12 9 6 3

a) Uses specific thought patterns (divisions) as the basic organization

b) D vides the subject effectively into suitable devel opnental paragraphs

c) Links the devel opnental paragraphs either by repeating a key idea fromthe
precedi ng paragraph or by using glue (transitional) words

file:///C|/My Documents/website/VirtualLibrary/ShackelMullPhillips.html (27 of 39) [1/19/2000 7:12:50 PM]



"It's uh known fact, Pheoby, you got tuh go there tuh know there

4. Introductory Paragraph 10 8 6 4 2

a) Arouses reader interest, clearly states the subject of the paper, and indicates
the direction of the paper

b) Avoids any gaps in logic by clearly show ng the relationship of ideas
c) (Ceneral to specific to nore specific)

d) Selects an introductory paragraph appropriate for the subject matter
e) Includes a controlling idea (thesis) which indicates what will follow
5. Concl udi ng Paragraph 10 8 6 4 2

a) Ends the paper satisfactorily with a sense of finality

b) Sel ect an appropriate type of concludi ng paragraph

6. Sentence Structure and Meaning 10 8 6 4 2

a) Gves main ideas positions of inportance by subordinati ng and/ or coordi nati ng
properly

b) Avoi ds unnecessary words, phrases, and cl auses

c) Chooses words precisely; uses words that fit the tone of the paper
7. Grammar/Usage 10 8 6 4 2

a) Wites conpl ete sentences

b) Uses a variety sentence openings and structures

c) Avoids usage that is unacceptabl e and obscure

d) Keeps verbs in the sane tense

e) Uses subject/verb and pronoun/antecedent agreenent
f) Uses nodifiers correctly

8. Punctuation/Capitalization/Spelling 54 3 21

a) Uses suitable end punctuation

b) Uses commas to nake ideas clear

c) Avoids run-on sentences

d) Uses apostrophes in contractions and possessives
e) Uses quotation marks correctly

f) Uses other punctuation marks correctly

g) Makes few spelling errors

St udent Obj ectives and Eval uati on Sheet-Col | aborative Witing Short Story Essay
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Pronpt: PIck one of the short stories you read |ast week. logether wth your group
mat es you nust pick one character in the story, and in a two-page, typed,
doubl e- spaced essay explain the way this character in the story defines his or her
own sense of place. Use specific exanples or passages that you find in the text to
support your clains. The following will be the grading criteria that will be used
to eval uate your group essay:

1. Purpose 20 15 10 7 5

a) Presents a thorough analysis of the subject matter, denonstrating an
under standing of this topic

b) Anal yzes the subject matter wi thout digressing to another topic

2. Information 20 15 10 7 5

a) Provides enough information so that the audi ence understands the anal ysis
b) Uses concrete details and exanpl es

3. Organization 15 12 9 6 3

a) Uses specific thought patterns (divisions) as the basic organization

b) Divides the subject effectively into suitable devel opnmental paragraphs

c) Links the devel opnental paragraphs either by repeating a key idea fromthe
precedi ng paragraph or by using glue (transitional) words

4. Introductory Paragraph 10 8 6 4 2

a) Arouses reader interest, clearly states the subject of the paper, and indicates
the direction of the paper

b) Avoids any gaps in logic by clearly showi ng the relationship of ideas
c) (Ceneral to specific to nore specific)

d) Selects an introductory paragraph appropriate for the subject matter
e) Includes a controlling idea (thesis) which indicates what will follow
5. Concl uding Paragraph 10 8 6 4 2

a) Ends the paper satisfactorily with a sense of finality

b) Sel ect an appropriate type of concludi ng paragraph

6. Sentence Structure and Meaning 10 8 6 4 2

a) Gves main ideas positions of inportance by subordinati ng and/ or coordi nati ng
properly

b) Avoi ds unnecessary words, phrases, and cl auses
c) Chooses words precisely; uses words that fit the tone of the paper
7. Grammar/Usage 10 8 6 4 2

a) Wites conplete sentences
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b) Uses a variety sentence openi ngs and structures

c) Avoids usage that is unacceptable and obscure

d) Keeps verbs in the sane tense

e) Uses subject/verb and pronoun/ ant ecedent agreenent

f) Uses nodifiers correctly

8. Punctuation/Capitalization/Spelling 54 3 21

a) Uses suitable end punctuation

b) Uses commas to neke ideas clear

c) Avoids run-on sentences

d) Uses apostrophes in contractions and possessives

e) Uses quotation marks correctly

f) Uses other punctuation marks correctly

g) Makes few spelling errors

St udent Obj ectives and Eval uati on Sheet-Col | aborative I ntervi ew Essay

Pronpt: Each one of you is to interviewa famly nenber. You nust all decide on
the sane famly nmenber to interview. You will cone up with questions that each of
you wi Il ask that particular famly nmenber that will explore what that person

views as his or her sense of place: | wll approve the questions. Once you have
conpleted the interview, you will wite an essay that conpares and/or contrasts
your findings. The following will be the grading criteria that will be used to

eval uate your group essay:
1. Purpose 20 15 10 7 5

a) Presents a thorough analysis of the subject matter, denonstrating an
understanding of this topic

b) Anal yzes the subject matter wi thout digressing to another topic

2. Information 20 15 10 7 5

a) Provides enough information so that the audi ence understands the analysis
b) Uses concrete details and exanpl es

3. Organization 15 12 9 6 3

a) Uses specific thought patterns (divisions) as the basic organi zation

b) Divides the subject effectively into suitable devel opnental paragraphs

c) Links the devel opnental paragraphs either by repeating a key idea fromthe
precedi ng paragraph or by using glue (transitional) words

4. Introductory Paragraph 10 8 6 4 2
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a)

Arouses reader interest, clearly states the subject of the paper, and indicates

the direction of the paper

b) Avoids any gaps in logic by clearly showi ng the relationship of ideas
c) (General to specific to nore specific)

d) Selects an introductory paragraph appropriate for the subject matter
e) Includes a controlling idea (thesis) which indicates what will follow
5. Concl uding Paragraph 10 8 6 4 2

a) Ends the paper satisfactorily with a sense of finality

b) Sel ect an appropriate type of concludi ng paragraph

6. Sentence Structure and Meaning 10 8 6 4 2

a) Gves main ideas positions of inportance by subordinating and/ or coordi nating
properly

b) Avoi ds unnecessary words, phrases, and cl auses

c) Chooses words precisely; uses words that fit the tone of the paper

7. Grammar/ Usage 10 8 6 4 2

a) Wites conplete sentences

b) Uses a variety sentence openings and structures

c) Avoids usage that is unacceptabl e and obscure

d) Keeps verbs in the sane tense

e) Uses subject/verb and pronoun/antecedent agreenent

f) Uses nodifiers correctly

8. Punctuation/Capitalization/Spelling 5 43 21

a) Uses suitable end punctuation

b) Uses commas to nake ideas clear

c) Avoids run-on sentences

d) Uses apostrophes in contractions and possessives

e) Uses quotation marks correctly

f) Uses other punctuation marks correctly

g) Makes few spelling errors

Weeks 7 & 8

The Novel and the Fornmal Essay
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Materi al s
* Their Eyes Were Watching God by Zora Neal e Hurston
bj ective 5: Introduction Activity

To produce an extended definition on a sense of place that will be the basis for
the formal essay.

Criterion Statenents:

1) The extended definition should concern the idea of a sense of place. This may
be inrelation to their peer groups, famly, honme, or society. The groups wl |
deci de what their sense of place is and howit fits into the rest of the world.

2) The extended definition will be from2 to 5 sentences in | ength These extended
definitions will be the starting point for their essays that will be produced by
the end of the eight week.

bj ective 5-A: The Formal Essay

To wite a fornmal essay anal yzing the protagonist's sense of place.
Criterion Statenents:

1) The essay will be fromb5 to 7 pages in |ength.

2) The essay should concern the protagonist's sense of place.

3) The essay should contain the extended definition fromthe introduction
activity.

4) The student nust identify a key incident or incidents that cause the
protagonist to fornulate his or her idea of a sense of place.

or

5) The student nust explain how the protagoni st changes his or her idea of their
sense of place after the key incident (s)

6) The student nust evaluate the change or the fornmulation of his or her
conceptual i zati on of a sense of place.

7) The interpretation of the literature nust be true to the text; the student may
not ignore details of the text in order to arrive at an interpretation that is
conveni ent to what he or she wants to wite about. Quotations will be
substantially supported.

8) The essay should conformto generally accepted standards of grammar,
punctuation, spelling, nechanics, and usage.

9) The essay shoul d be el aborated and detailed to reveal sone insight the student
has reached through his or her reading and witing.

10) The essay will be subject to peer review prior to subm ssion to the teacher;
t he student nust submt at |east one rough draft that has been critiqued by other
students.

Week 7
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Day 1 - Monday
55 m nut es
10 m nutes: Return vocabul ary homewor k. Revi ew new wor ds.

10 m nutes: Introduction activity to a sense of place in Their Eyes Were Watching
CGod, teachers nodel an extended definition and give an expl anation

5 m nutes: questions concerning the extended definition
30 mnutes: students work in small groups on their extended definition

Homewor k assi gnment: chapters 1 through 5 for Wednesday (day 3) and rem nder of
rough draft due the next Monday

Day 2 - Tuesday
55 m nut es
10 m nutes: Two SAT preparatory questions

20 m nutes: peer review of extended definition by neans of the eval uation sheets
used for the entire unit

10 m nutes: individuals work on definitions after peer review
15 m nutes: students share extended definitions with the class

Honmewor k assi gnnent: be prepared for brainstorming activity for discussion
questions for Wdnesday

Day 3 - Wednesday
55 m nut es
10 m nutes: Two SAT preparatory questions

30 mi nutes: Brainstorm ng on discussion questions |led by teacher (this is an
activity the students have engaged in before)

15 m nutes: Hand out essay assignnent, rubric, and rough draft due on Mnday
Homewor k assi gnnent: chapters 5 through 8 for Friday

Day 4 - Thursday

55m nut es

10 m nutes: Two SAT preparatory questions. Collect vocabul ary honmework

40 m nutes: finish discussion of chapters 1 through 5 and brai nstorm ng questions
10 m nutes: talk about the essay, answer questions

Day 5 - Friday

55m nut es

10 m nutes: vocabul ary definitions due
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40 m nutes: discuss chapters 5 through 8 with brainstorm ng questions
10 m nutes: discuss rough draft due on Monday

Honmewor k assi gnnent: chapters 8 through 12 and be prepared for brainstorm ng
guesti ons

Grading Rubric for Formal Essay
Content - 70%

_______ Thesi s and I ntroduction (5)

I ntroductory comments

Focus on topic

topi c sentence with a strong verb and direction
_______ Content, Organi zation, Quality of Analysis (60)
Wel | organized with clear transitions

Cl ear support from sources

Ful | y- devel oped ideas with explanation or el aboration
Thor ough under st andi ng of sources used

Summary used only to support points

Bal ance of quotes and texts

_______ Concl usi on (5)

Achi eves cl osure

Brief reiteration of key points

No new i deas i ntroduced

Cont ent Tot al

Form - 30%
_______ Usage (10)

Vocabul ary, spelling, grammar use

Agreenent, commmas, correct person, consistent tense
_______ Research Form and Proper Docunentation (15)

Correct and consi stent docunentati on of sources

Proper use of quotations for support
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Proper docunentation of quotations and evi dence

Correct fornms on Wrks Cited page

Use of Wirks Cited Page

_______ Style (5)

Conci se, clear diction

Active voice and strong verbs

Unpretentious style
Form Tot al

Grand Tot al

55m nut es

10 m nutes: Return vocabul ary honmewor k. Revi ew new wor ds.
20 m nutes: discussion of chapters 8 through 12

20 m nutes: peer editing of rough drafts

5 m nutes: answer questions about rough draft

Homewor k assignment: final, formal essay for Friday, and chapters 12 through 17
for Wednesday

Day 2 - Tuesday

55m nut es

10 m nutes: Two SAT preparatory questions

20 m nutes: finish discussion of chapters 8 through 12

20 m nutes: peer editing of rough draft

5 m nutes: answer nore questions on rough draft and essay
Homewor k assi gnnent: rem nd about vocabul ary test on Friday
Day 3 - Wednesday

55m nut es

10 m nutes: Two SAT preparatory questions

20 m nutes: discussion on 12 through 17

20 m nutes: peer editing of rough draft
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5 mnutes: assign rest of the novel for Thursday and Fri day

Day 4 -- Thursday

55 m nut es

10 m nutes: Two SAT preparatory questions. Collect vocabul ary honmeworKk.
30 m nutes: discussion of the rest of the novel

10 m nutes: discussion of the final essay or the novel

5 mnutes: rem nder of final essay

Day 5 -- Friday

55 m nut es

35 mnutes: discussion of the rest of the novel and hand in essay

20 m nutes: Rem nder, discussion and questions about the portfolio due the next
week. The portfolio will consist of projects fromthe termsuch as the life nmap,
poetry or songs, collaborative witing projects, and a 2 to 3 three page synthesis
at the end where they explain how each project has cone together to help his or
her understanding of his or her own sense of place or how an aut hor has used
literature to express a sense of place.

Week 9

Portfolio enconpassi ng the student's sense of pl ace
Materi al s

* Construction Paper

* Markers

* Col ored Pencils

* G ue

* Magazi nes

* Scissors

Qoj ective 6: individual activity

To allow the students to conpile their work fromthe Sense of Place unit into a
wel | - organi zed and creative portfolio

Criterion Statenments:

1) Students will be given instructions concerning the portfolio that they wll
create-portfolios nust include projects fromthe Sense of Place Unit: Life Map,
Poetry or Songs, or Collaborative Witing Piece along wwth a 2-3 page synthesis
that ties these abstracts together.

2) Students will again be given a rubric (see beginning of unit) for the
portfolio.
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3) Students wil be required to use 2 class days and three nights to prepare their
portfolios.

4) Sone materials will be provided for use in class.

(bj ective 6-A peer review

To enabl e students to use their peer editing skills that they acquired in Wek 6
Criterion Statenents:

1) Students will be allowed to exchange portfolios with other students for peer
revi ew.

2) Students will be given rubrics at the beginning of the week so they can use
those to help review their peers work if they have tinme and so wi sh to do.

Week 9
Day 1 - Monday
55 m nut es

10 m nutes: Return vocabul ary homewor k. Address questions and concerns. Revi ew new
wor ds.

15 mnutes: Cbjective 6: Pass out rubrics for the portfolios and answer questions
that students may have regarding the content of the portfolio. Explain that
creativity will be a grading factor since nost of the work has al ready been
conpleted for the portfolio, and that the students may want to exchange portfolios
near the mddle of the week for peer responses. Students will begin presenting
their portfolios on Thursday finishing up on Friday.

30 mnutes: Gve the students a chance to begin their portfolios.
Day 2 - Tuesday

55 m nut es

10 m nutes: Two SAT preparatory questions

45 mnutes: Allow students to spend this tinme working on bringing their portfolios
toget her and on conpleting the synthesis.

Day 3 - Wednesday
55 m nut es

10 mnutes: Use this tinme to assign tines and days for each student to present his
or her portfolio to the class.

45 m nutes: (Objective 6A: Students use this tinme to continue working on their
projects and to exchange their projects for peer review Teacher mnust circul ate
and answer any questions students nmay have.

Day 4 - Thursday
55 m nut es

10 m nutes: Two SAT preparatory questions Col |l ect vocabul ary honework
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45 mnutes: Students wll begin presenting thelr portfolios to the class.
Day 5 - Friday

55 m nut es

10 m nutes: Vocabulary Quiz

45 m nutes: Students will finish presenting portfolios to the class.

Peer Eval uati on Form

Adapted from Hel en Dale's (Co-authoring in the C assroon) Collaborative Witing
Part ner Eval uation

Proj ect: Nane:

Date: G oup:

Pl ease comment honestly and specifically on the contributions of
(partner's nane).

1) How did he/she help you edit and devel op your ideas? Please identify specific
contributions (e.g. providing ideas, editing, etc.)

2) Comment on the quality of his/her contributions. Wre you able to use themto
better devel op your own ideas?

3) Comment on the person's strength and weakness as a group partner, (e.g.
cooperation, responsibility, thoughtful ness, etc.).
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4) Pl ease grade this person's overall contributions. Grcle 1, 2, 3, or 4.

4 = excellent 3 = good 2 = fair 1= unacceptable

Exanpl e of SAT questions follows

38

57
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